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Abstract
Recent changes in the labor market and predictions by the Bureau of Labor 
Statistics indicate that many of the jobs available in the 21** century will not require a 
four-year college degree, in contrast to what many high school students perceive will 
provide their entree to a successful career. Jobs which will be in demand necessitate 
highly specialized skills which can be developed at postsecondary sub-baccalaureate 
(PSSB) institutions. High school graduates who do not have the ability, time, money 
or inclination to earn a bachelor's degree may well obtain economic security by 
acquiring those skills in great demand, enabling them to earn wages comparable to 
those of college graduates.
This study was designed to investigate factors which help to explain how 
students made their decisions to attend PSSB institutions. The findings may better 
enable counselors to link potential PSSB students and institutions.
The Counseling for High Skills Survey was administered to 12,106 students 
attending PSSB institutions in five states. Gender differences existed with regard to 
which high school program of study respondents would recommend to those who are 
considering attending a PSSB institution. Females more often recommended college 
prep and business education, whereas males more often recommended vocational 
education and tech prep. Nearly 17 in 20 of the respondents were white. When 
asked who most strongly encouraged them to select the educational program in which 
they were enrolled, nearly three-fifths of the students reported that they made the 
decision alone. Less than one student in 20 indicated that either a school counselor 
or teacher exerted a strong influence in the decision. Responses indicated that PSSB 
students were optimistic with regard to future employment in their chosen fields. More
xiv
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than 17 in 20 reported that they felt their chances of obtaining employment in their 
chosen fields upon graduation were excellent or good. They rated both the 
institutions and programs in which they were enrolled positively. Nearly 17 in 20 
indicated that their chances were excellent or good. Four in five respondents reported 
that they would recommend their educational programs to others.
Recommendations for career guidance and for further study were addressed.
xv
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Chapter 1 
Introduction
As we move into the new millennium, the need to prepare our students for the
world of work has become increasingly important. The skills necessary to compete in
the labor force of the future will be far different from those of past decades. The high
performance workplace demands, and will continue to demand, workers who can
solve problems, communicate, work in teams and demonstrate flexibility in the face of
consonant change. Paris and Mason (1995) in their discussion of the future
workforce, explained the need for student preparation:
School-to-work transition is an effort that should touch all students-those 
bound for four year colleges and universities as well as those who plan to 
attend a community or technical college or begin work. All students 
should be prepared for postsecondary education whether it consists of 
workplace training, a course, an associate degree, a baccalaureate 
degree, or other learning endeavors, (p. 2)
In years past, the lack of a skill did not prevent students from leaving high 
school and entering the labor force with meaningful employment. However, labor 
statistics predictions for the year 2006 indicate that the need for skilled labor will be 
significantly higher than it has ever been in our history. The need for skilled workers 
has increased from 20% of the workforce in 1950 to 45% in 1991 and to an estimated 
65% in 2006 (Fullerton, 1997).
Projections for the year 2006 indicate that 18.6 million new jobs will be created 
which will necessitate a great variety of education and training. However, nearly two- 
thirds of these growth of the labor market jobs will not require a bachelor's degree. 
Moreover, when jobs for replacement positions are combined with newly created jobs, 
three of every four openings will be in occupations that generally require less than a 
bachelor's degree (Occupational Outlook Quarterly, Winter 1997-98, 41).
1
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Marshall and Tucker (1992), the National Center on Education and the 
Economy (1990), and Drucker (1994), all support the notion that, although a college 
degree may not be required, students will need more than a high school education in 
order to fill vacancies of the workforce. Additionally, they avow that a postsecondary 
sub-baccalaureate (PSSB) education will be needed “to function effectively in the 
emerging information-oriented knowledge-based occupational society'’ (Hoyt, 1997, p 
2). Students will also need to equip themselves with the requisite knowledge about 
educational programs and saleable skills, in order to make rational decisions about 
which career goals they should pursue and how to achieve them. PSSB institutions 
offer the courses which will prepare students for the jobs of the future. Therefore, 
these institutions should play a major role in providing potential and currently enrolled 
students with the knowledge they need to make wise career decisions. The key to 
future economic security is not merely obtaining a four-year degree, but rather 
acquiring the occupational competence that leads to high skills and high wage work, 
which could very well be secured by attending a PSSB institution.
An understanding of the power of an education is one of the most important 
needs of the nation. Helping larger numbers of high school students to become more 
informed about the opportunities in their next phase of education is crucial. Many 
high school graduates will want to pursue a four-year college program, but a very 
large percentage of them would benefit from educational training available at the sub­
baccalaureate level (Gray & Herr, 1995).
The percentage of postsecondary students who enroll in PSSB institutions has 
increased since 1980 (NCES, Table 48,1998). Between 1983 and 1996, enrollment 
numbers of full- and part-time PSSB students by gender has increased for all groups
2
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except full-time males (NCES, Projections. 1998). In general, students tend to work 
part-time more often than full-time, more males work than females, and larger 
percentages of white students work than either black or Hispanic students (Light 
1994).
Self-reports of students indicate that they made the decision to attend 
postsecondary schools on their own. Four factors which impact on student 
satisfaction have been identified: admissions procedures, facilities, instructor 
availability, and helpfulness of staff (Central Piedmont Community College, 1993). 
White and Hispanic students were more often satisfied with their PSSB institutions 
than were black and Asian students (Slark & Pham, 1991).
Statement of the Problem
The information-based high technology society that has emerged will require 
almost all high school graduates to secure some form of postsecondary education if 
they hope to gain access to and participate in the primary labor market. Data from the 
Occupational Outlook Quarterly (1999) confirm that education pays. In a graph 
entitled, “Earning and unemployment for year-round, full-time workers age 25 and 
older, by educational attainment,” the Bureau of Labor Statistics reported a positive 
and direct relationship between level of education and earnings.
In 1995 - 96, 77% of high school seniors had plans and expectations to receive 
a bachelor’s degree or more (Olson, 1996). Although a majority of high school 
seniors plan to pursue at least a bachelor's degree, as shown in Table 1, only 23 % of 
job openings are expected to require a bachelor degree (OCChart, Winter 1995-96; 
Olson, 1996).
3
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Table 1
Level of Education bv Students' Aspiration and Workforce Needs
Level of Education Percent of High School 
Students Aspiring to Attain








Seventy-seven percent of high school seniors are planning on attaining a 
bachelor's degree or more in spite of the fact that 77% of jobs expected to exist 
between 1994 and 2005 will not require such a degree (OCChart, Winter 1995-96; 
Olson, 1996). Students need to have a career planning program that would provide 
them with more information to make informed decisions about their postsecondary 
opportunities. Indeed, many high school students, parents and counselors are not 
aware and/or have a misconception of the wide array of sub-baccalaureate 
educational opportunities that are available in the PSSB arena (Gray & Herr, 1995). 
Purpose of the Study
The purpose of this study is to examine PSSB students’ selected 
characteristics, recommendations and rating of their program/institutional experiences 
with regard to their career planning/career preparation activities as a mechanism for 
elucidating the decision-making process for potential PSSB students.








e. state of residence (identified by regions of the United States),
f. current employment status (working or not working),
g. number of hours working per week,
h. enrollment status (full-time or part-time),
i. time status (day or evening), 
j. length of time at institution,
k. distance of institution from students’ residences.
2. Examine gender differences of students enrolled in PSSB institutions with 
regard to the following categories:
a. high school programs of study pursued,
b. individuals who encouraged educational program selection,
c. high school program of study recommended (for potential PSSB students), 
and
d. rating of the PSSB institutions.
3. Examine states of residence of students enrolled in PSSB institutions to 
ascertain whether differences exist with regard to:
a. high school programs of study pursued,
b. individuals who encouraged educational program selection,
c. high school program of study recommended (for potential PSSB students), 
and
d. rating of the PSSB institutions.
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4. Examine age differences of students enrolled in PSSB institutions with regard to 
the following categories:
a. high school programs of study pursued,
b. individuals who encouraged educational program selection,
c. high school program of study recommended (for potential PSSB students), 
and
d. rating of the PSSB institutions.
5. Examine differences in the students’ level of expectation of employment in 
chosen career upon completion of study with regard to enrollment/pre­
enrollment and employment variables:
a. enrollment status,
b. length of time at institution,
c. distance of institution from students’ residences,
d. high school program of study pursued,
e. highest level of education prior to program entry,
f. current employment status (working or not working,
g. number of hours working per week,
h. relationship of job to educational program,
i. having current job prior to enrollment, and 
j. obtainment of current job after enrollment.
6. Examine differences in students' ratings of PSSB institutions with regard to pre- 
enrollment variables:
a. visiting the institution prior to enrolling,
b. consideration to attend while in high school,
6
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c. source of first knowledge of the institution,
d. accuracy of admissions information,
e. accuracy of program/career information,
f. clarity of information from admissions counselor,
g. clarity of information from department/instructional advisor, and
h. individual who encouraged educational program selection.
7. Determine if a relationship exists between whether students would recommend 
the educational program to others and the following selected PSSB program 
and institutional variables:
a. availability of courses,
b. programs matched with talents and interests,
c. finding employment in the future,
d. convenience of course offerings,
e. obtainment of student loans,
f. friend(s) in program,
g. recommendation of trustworthy person, and
h. affordability of the program.
Significance of the Study
The information obtained may assist in laying the foundation for helping 
potential students to recognize the importance of career planning and the benefits of 
attending a PSSB institution. This research data may also provide PSSB institutions 
with preliminary information needed to attract potential students. Additionally, it will 
provide a knowledge base for students, counselors, parents, and the nation as a
7
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whole, which will better equip them to make or assist others make educational and 
career decisions.
Definition of Terms
• career* a concept which encompasses the occupations one holds 
throughout one's lifetime, and also includes “prevocational and 
postvocational concerns as well as integration of work with other roles: 
family, community, leisure” (Herr & Cramer, 1996, p. 32)
• career development - an umbrella concept that has evolved during the 20th 
century, which encompasses ones life roles as they unfold and combines 
and includes,u the setting in which the life roles unfold, and the planned and 
unplanned events in one’s life. Career development is being seen more and 
more as the unfolding and interaction of roles, settings, and events all 
through the life span” (McDaniels & Gysbers, 1992, p. 3).
• comprehensive career guidance program - a model containing three major 
elements-content, organizational framework, and resources-which 
incorporates strong support from and collaboration among parents, 
teachers, administrators, and community members (including personnel in 
the business and labor communities) in order to facilitate students’ personal, 
career, and academic development (Gysbers & Henderson, 1997)
• forgotten half- those estimated ten million young people who neither 
complete high school nor continue their formal education beyond high 
school graduation” (Halperin, 1998, p. 2) — See also, neglected majority
• National Career Development Guidelines - “a major nationwide effort to 
foster excellence in career development for people of all ages, genders, and
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cultural backgrounds .. . offering] direction in three major areas .. . : 1) 
desired student outcomes; 2) organizational capabilities; and 3) personnel 
requirements” (NOICC.1989, p. 1)
• neglected majority - the three-fourths of all students in the United States 
who will probably never earn a baccalaureate degree and for whom there is 
little or no guidance (Parnell, 1985).
• “one way to win paradigrrf - the belief that the hope for future economic 
security for today's youth is at least a 4-year college degree obtained with 
the expectation that it will lead to a good-paying job in the professions(Gray 
& Herr, 1995).
• post-secondary sub-baccalaureate - pertaining to education and training 
after high school, but not including a four-year degree
• school-to-work - an initiative to ease the transition from completion of 
education to employment, through the development of partnerships between 
educators, employers, and community members working together with 
counselors to improve the academic, career, and occupational opportunities 
of ali students ( PL 103 - 239).
• tech-prep - a curriculum oriented, career development initiative designed to 
prepare students for technically oriented careers; the course of study, which 
blends applied academics and technical competencies, usually begins in the 
11th grade and continues through two years of post-secondary education 
(Hershey et al., 1998)
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Limitations
This research study consists of an analysis of responses of PSSB students on 
the Counseling for High Skills survey. This data was provided to the researcher by 
ACT Inc. Consequently the researcher had no direct involvement in the selection of 
sample members. Moreover, the sample is not random as it contains all students who 
were available for data collection at participating PSSB institutions during the spring of 
1999.
Although reliability and validity of the CHS have not been established, it has 
been pilot-tested and revised. In addition, the American College Testing Inc. (ACT) 
has adopted the CHS in order to assist PSSB institutions, potential students and their 
career guidance counselors. With regard to the CHS survey, only selected responses 
of students are employed in the study-those which pertain to demographic 
characteristics of students, career planning, career preparation, and level of students’ 
satisfaction with the programs in which they were enrolled and the institutions at large.
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Chapter 2 
Review of Related Literature 
This review will discuss literature related to: the changing workforce, federal 
legislation leading to education and career guidance reform, career development and 
planning, workforce trends and postsecondary sub-baccalaureate institutions, 
enrollment trends of students in higher education, characteristics of postsecondary 
sub-baccalaureate students, and the Counseling for High Skills Survey, all of which 
will encompass recent related research.
The Changing Workforce
In the inimitable words of Yogi Berra, ‘The future ain’t what it used to be” (as 
cited in Redekopp, Day, & Robb, 1995, p. 1). This statement could be used to 
capsulize our history as it relates to changes in the workforce. If Americans 
interpreted this quote as Canadians have, it would mean that the “processes of 
change, not just the content of change, are changing” (Redekopp, Day, & Robb,
1995, p.1). But, are the changing demands of the workforce really changing? As it 
relates to preparing our youth for the world of work, change has been like a time 
capsule being re-opened and revealing a like message overtime (Bragg, 1999).
In 1901, Frank Parsons expressed some of the same concerns which are still 
being discussed today. Issues then and now include transition from high school to 
employment, providing students with information about available occupations, 
assisting them with choosing an occupation, facilitating job placement, and 
supporting entry-level workers (Myers, 1923). Other recurrent problems which Myers 
(1923) discussed are developing contacts (or in modem terminology, partnerships) 
with business and industry, the lack of guidance for college students who may need
11
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assistance in selecting a career, the need to assist youth who attend college but may
be better off in another setting, and the paucity of research regarding the
effectiveness of vocational guidance.
There has been a great deal of consistency spanning five decades or more
about the changes that the workforce will demand in the future. For example, in a
1962 Labor Day message, President John F. Kennedy stated: There is no doubt that
anyone without a high school diploma has a hard time finding a job today-and will
have an even harder time in years ahead as jobs require an even higher degree of
skill and training to perform” (Halperin, 1998, p. 135). This train of thought is further
illustrated in a statement by the Secretary of Labor, Alexis Herman, who said,
Equipping every working American with the skills to find and hold 
a good job is one of the Department of Labor's primary goals. Rapid 
technological advances, growing foreign competition, and changing 
business practices are the challenges confronting the jobs of the future.
These challenges will demand a highly skilled American workforce that 
can quickly adapt to a changing workplace. (Herman, 1998, p. iii)
Thus, America is still in the midst of an intense debate about education and training,
their purposes, the progress to date, and the means of meeting the labor force needs
of the future.
Federal Legislation Leading to Education and Career Guidance Reform. 
Educational reform, through federal legislation, has attempted to ameliorate the 
problems attendant to the demands of the changing workforce. Although these 
efforts may have different focuses, they all recognize that schools do more, and 
should do more, than prepare young people academically to enter the labor force. 
Although these efforts are only loosely related, all seek a particular kind of 
learner-one who can put knowledge and skills into practice as a productive worker, a
12
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responsible citizen, and a more complete human being (Sarkees - Wircenski & 
Wircenski, 1999). These efforts include the six federal initiatives described below.
The School-to-Work Opportunities Act of 1993 (STOWA) was signed into law by 
President Clinton August 4, 1993. This initiative brings together partnerships of 
educators, employers, and other members of the community to build a high quality 
school-to-work system which prepares young people for further education and 
employment in high skills, high wage jobs. STOWA further emphasizes counselors’ 
involvement in improving the academic, career, and occupational opportunities of ail 
students (P. L. 103 - 239, 1993; Gray & Herr, 1995).
The Goals 2000: Educate America Act (1994) provides resources to states and 
communities to develop and implement comprehensive education reforms aimed at 
helping students reach challenging academic and occupational skills standards. 
Additionally, the act states that “every school will promote partnerships that increase 
parental involvement and participation promoting the social, emotional and academic 
growth of children” (Goals 2000, 1994).
The Secretary’s Commission on Achieving Necessary Skills of 1991 (SCANS) 
was charged with the task of examining the demands of the workplace to determine 
whether the current and future workforce was capable of meeting those demands.
The directive included: (1) defining the skills needed for employment; (2) proposing 
acceptable levels of those skills; (3) suggesting effective ways to assess proficiency; 
and (4) developing a strategy to disseminate the findings to the nation’s schools, 
businesses, and homes. Based on the findings of the commission, five 
competencies: resources, interpersonal skills, information, system and technology 
(skills necessary for workplace success) and three foundations: basic skills, thinking
13
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skills and personal qualities (skills and qualities that underlie competencies) were 
identified (SCANS, 1991, Hogg, 1999).
The Job Training Partnership Act (JTPA)-revised by the Job Training Reform 
Amendments of 1992-now has as its purposes: (1) to establish programs to prepare 
youth and adults facing serious barriers to employment for participation in the labor 
force by providing job training and other services that will result in increased 
employment and earnings, (2) to increase education and occupational skills, and (3) 
to decrease welfare dependency. The ultimate goal is to improve the quality of the 
workforce and enhance the productivity and competitiveness of the nation (Sarkees- 
Wircenski & Wircenski, 1999).
The Workforce Investment Act, signed by President Clinton on August 7, 1998, 
is a continuance of landmark legislation supporting employment and training dating 
back as early as the 1960's. The milestone preceding this legislation include: The 
Manpower Development and Training Act of 1962; the Comprehensive Employment 
and Training Act of 1973; and the Job Training Partnership Act of 1982 (JTPA). The 
Act embraces seven key principles: (1) streamlining services; (2) empowering 
individuals; (3) universal access; (4) increased accountability; (5) new roles of local 
boards; (6) state and local flexibility and; (7) improved youth programs. The goal of 
the Act “is to increase the employment, retention, and earnings of participants, and 
increase occupational skill attainment by participants, and, as a result improve the 
quality of the workforce, reduce welfare dependency, and enhance the productivity 
and competitiveness of the Nation" (Feldman, 1998, p.4).
The Carl D. Perkins Vocational and Technical Education Act of 1998 (Public 
Law 105-332) is the primary legislation affecting all vocational education and,
14
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consequently, much of career guidance. President Clinton signed it into law October 
31, 1998. The legislation restructures and reforms programs previously authorized by 
the Carl D. Perkins Vocational and Applied Technology Education Act It provides 
students pursuing a vocational program of study with a vigorous, more challenging, 
and coherent program of vocational and academic studies, enabling them to continue 
learning in either an employment or educational setting. It emphasizes the 
development of linkages between secondary and post-secondary education and 
training so that academic and vocational courses enable students to pursue further 
education successfully. Guidance and counseling services to students are also a 
major component of the Act (Public Law 105-332).
Tech Prep is a federal initiative which encourages the interlinking of a 
sequential technical education which includes a minimum of two years of study in high 
school and at least another two years in a post secondary educational or 
apprenticeship program. Tech Prep programs require an agreement between 
educational institutions which continues post secondary technical education, without 
duplicating courses already taken in high school. The initiative mandates that 
participating high schools combine academic, vocational, and technical courses in 
fields such as engineering, drafting, or applied science. The Tech Prep program 
must, whenever practical, afford students with opportunities to learn by working in the 
selected technical field (Sarkees-Wircenski & Wircenski, 1999).
Tech Prep, an abbreviation for technical preparation, links secondary and 
postsecondary education/training in order to ease the transition from schooling to 
work in a technical field. Tech Prep programs, as a part of the Carl D. Perkins 
Vocational Technological Education Act of 1990, have proliferated since its inception.
15
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Traditionally, however, many of these programs have lacked a sound conceptual 
base, which deviates from the initial intent of the law (Law, Knuth, & Bergman, 1992). 
The original purpose of the initiative was to provide a clear progression from the 
learning of skills at the high school level to the completion of postsecondary education 
or training, which would serve as a conduit to employment in high skills high wage 
jobs. As long as Tech Prep programs lack the philosophical underpinning necessary 
to connect its hands-on approach to pedagogy, they will not become fully integrated 
into the curricula of educational institutions. Despite this flaw, Tech Prep has shown 
promise as a mechanism for students to leam through practical work experiences 
(Law, Knuth, & Bergman, 1992).
Career Development and Planning
In recent decades reform, innovation and continuous improvement efforts have 
emerged through legislation, guidelines, standards, and theoretical approaches for 
career development. The purpose of these efforts is to provide students with skills 
and a knowledge base which will prepare them for the demands of the world of work. 
However, a challenge to those who prepare students is to implement improvements in 
education and training in a way that will permeate life-long learning ( Pautler,1999).
Career Development. There is a preponderance of evidence that suggest the 
importance of career development (Ginzberg, etal, 1991; Holland, 1963, 1966, 1973, 
1985, 1992; Krumboltz, 1994; Osipow, 1975; Parson, 1909; Super, 1953, 1969, 1980, 
1992; Tiedeman, 1984). However, striving to guide students towards their career 
goals and dreams, or not having them fall to chance or accident, has been an ongoing 
challenge. The “how” and “why” of career choice have been considered by many, but 
the two theories that have been the driving force in the field of career development
16
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guidance are: Donald Super's developmental/self-concept/trait theory and John 
Holland’s person-situation congruence theory (Cramer, 1999).
Super’s theory is based on the principle that people will use their life 
experiences, their developmental history, to choose an occupation that will enable 
them to function within the realm of those experiences. However, he further believes 
that people have the potential to function in more than one capacity in the job arena, 
allowing them satisfaction in a wide variety of occupations. Super refers to this 
flexibility as a series of life stages, a shift from the emphasis of a narrower occupation 
to that of having a career. The simultaneous combination of life roles constitutes the 
life style; their sequential combination structures the life space and constitutes the life 
cycle. The total structure is the career pattern” (Super, 1980, p. 288).
The theory espoused by Holland (1973; 1985) postulates that choice is based 
on expressive personality behavior. He believes that the interaction between 
personality and environment are responsible for an individual’s career choices. This 
assumption pilots the seeking of educational and occupational pursuits. Holland 
identifies six broad categories of occupations which correspond with the six 
personality types into which he assumes that most Americans fit, as shown in Table 2.
Holland's theory has been put into practice by career guidance and counseling 
services through the use of several instruments which include: The Vocational 
Preference Inventory, the Self-Directed Search, My Vocational Situation, and others. 
This theory and these instruments have enormous implications for career planning 
(Herr & Cramer, 1996).
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Table 2
Holland's Six Personality Types
Personality Type DescriDtion
Realistic Occupation (R) skilled trades and many technical and 
some service occupations
Investigative Occupation (I) scientific and some technical 
occupations
Artistic Occupation(A) artistic, musical and literary occupations
Social Occupation (S) educational and social welfare 
occupations
Enterprising Occupation (E) managerial and sales occupations
Conventional Occupation (C) office and clerical occupations
(Holland, 1973, pp. 14-18)
The National Consortium of State Career Guidance Supervisors, operating for 
more than 15 years, has fostered reform, innovation, and improvement by stressing 
the importance of career guidance. The Consortium is a partnership among 
guidance representatives from both state and territorial departments of education. 
Their mission is to strengthen the field of guidance and counseling by providing 
leadership and training, by encouraging research efforts, and by assisting program to 
improve (National Consortium, 1998). The Consortium’s purpose is “to provide a 
framework for improving the effectiveness of elementary, secondary, and 
postsecondary programs; and administration of comprehensive career guidance 
programs in school, community and institutional settings” (Drier, 1998, inside cover).
Career counseling and guidance experts from various professional 
organizations, recognizing that a void existed with regard to systematic career 
education and counseling throughout life, collaborated to create the National Career 
Development guidelines, under the auspices of the National Occupation Information
18
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Coordinating Committee (NOICC). These guidelines were established to provide a 
three-tiered thrust (national, state, and local) in order “to strengthen and improve 
career development programs and enhance individual competence” (Drier, 1989, p. 
v). They have been reviewed by renowned experts in the field of career development, 
guidance, and counseling; field tested in several states; evaluated to ascertain their 
effectiveness; and revised to reflect changes indicated by implementation and 
evaluation.
The National Career Development Guidelines contain three main 
categories-self-knowledge, educational and occupational exploration, and career 
planning-which are subdivided into 12 competencies or goals for each of four 
levels-elementary, middle/junior high school, high school, and adult. There is 
continuity between the educational levels, with a hierarchy of development from 
awareness, knowledge, understanding, and skill in the attainment of the 
competencies. Each competency includes “indicators [which] describe specific 
knowledge, skills and abilities related to career development" (NOICC, p.3). See 
Appendix A: Career Development Competencies by Area and Level for a breakdown 
of categories and the competencies contained therein.
Planning for Life is a program sponsored by the U.S. Army Recruiting Command 
and, for many years, had been under the auspices of the National Consortium of 
State Career Guidance Supervisors. Currently, the program is being operated by the 
American School Counselor Association (ASCA). All parties are committed to 
enabling students by providing them with a systematic and sequential plan to embark 
upon their future career endeavors.
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The Planning for Life program has four purposes: (1) to embrace the career 
planning concerns within the framework of the total guidance program; (2) to assist in 
the development, design and/or improvement of career planning activities; (3) to 
provide guides for the recognition of exemplary career planning programs; and (4) to 
promote the use of self-evaluation guidelines to measure career planning efforts. 
Although a fundamental component, career planning should not exist in isolation from 
other aspects of a comprehensive guidance program. However, career planning is a 
driving force of the Planning for Life program which incorporates seven essential 
elements, as identified by the National Consortium of State Career Guidance 
Supervisors (1998), referred to as the “Seven C's of Career Planning,” as outlined in 
Table 3.
Table 3
The Seven Cs of Career Planning
Seven C’s Description
Clarity of Purpose Shared understanding of the program’s purpose by 
school, family, business and community
Commitment Ongoing investment of resources in the program by 
school, family, business, labor, industry and community
Comprehensiveness The degree to which the program addresses all 
participants and ensures that all career and education 
opportunities are fairly presented
Collaboration The degree to which schools, families, business, labor, 
industry and community share program ownership
Coherence The degree to which the program provides a 
documented plan for all and assessment of progress
Coordination The degree to which the program ensures that career 
planning is developmental and interdisciplinary
Competency Evidence of student competency attainment
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Career Planning and Preparation. Professionals in the field of guidance, 
counseling and vocational education have, since the turn of the 20m century, 
developed programs and techniques, to meet the changing needs of the workplace. 
Transition from school to work; career information resources; assessment of skills, 
aptitude, ability, and interest; development of skills necessary to find and maintain 
employment; and assisting displaced workers to develop and enhance new skills, 
although of critical importance at the beginning of the 21st century, are not new 
problems ( Gysbers & Henderson, 1997). However, greater emphasis has been 
placed on the view that guidance and counseling focus on the lifelong process of 
using available resources and information to make wise decisions. The mechanism 
for effective decision-making is a comprehensive guidance program which 
encompasses the development of competencies from introspection to interpersonal 
skills and from establishing goals to implementing plans (Drier & Gysbers, 1993).
Factors Which Influence the Career Decision-Making Process. The career 
decision making progress that is encompassed in the thinking that a “career” must be 
guided by a 4-year degree is known as the “one way to win” or the "college mania” 
mentality which results in misconceptions about the future workforce (Gray & Herr,
1995). The misconception about the economic benefits of a 4-year degree are 
undergirded by five myths: (1) everyone will need a college degree to ger a job in the 
future, (2) to get a job that pays high wages one will need to earn a college degree in 
a technical field, (3) a 4-year college degree is a guarantee for future employment, (4) 
given the overabundance of college graduates, non-degreed workers in high-wage 
jobs that do not require a degree will be replaced by degree holders, and (5) a college 
degree guarantees a high-wage job. In actuality, individuals who want a secure
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economic future need to acquire specific job skills that are in demand, rather than a 
bachelor's degree (Gray & Herr, 1995).
Making a decision to follow a specific career path is difficult for many college 
students. Estimates regarding how many freshman do not know what they want to 
major in range from 20% to 60% at many colleges and universities (Hayes, 1997). 
Undecided students come from a variety of backgrounds and levels of academic 
success, so there is no one profile of characteristics which matches them. Even 
students who have a dear idea of what major/career they want often change their 
majors as many as 2 or 3 times before graduation (Hayes, 1997). A part of the 
problem is that schools have not provided adequate exposure to information about 
careers, and parents have not recognized the importance of helping teenagers to 
begin planning for a career before they enter college (Hayes, 1997). Lacking 
sufficient information results in an inability to make an informed choice about careers. 
Young people who have not made a dedsion about which career path to follow often 
have vague goals or no goals. Not having a goal is among the top reasons for 
leaving college(Gray & Herr, 1995).
It is the responsibility of schools, career guidance counselors, and parents to 
assist students in the dedsion-making process by providing (1) exposure to career 
awareness information (2) work experience exploration, and (3) the processes 
involved in dedsion making.
A survey of adults already in the workplace revealed that most of them (70%) 
never spoke with counselors about career choices while they were students. In fact, 
nearly two-thirds of them (64%) did not consdously choose a career or follow a career
22
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plan. Rather, almost half of them (47%) use mass media (television, magazines, and 
newspapers) as the main source of information about careers (Hoyt & Lester, 1995).
Career issues for older persons are tremendously different from those of 
younger persons. Experienced workers have already had jobs, and some want a 
change in careers, whereas others have been displaced or forced out by technology 
or downsizing. Consequently, people no longer expect to spend their entire careers in 
one workplace setting, as they once did ( Hoyt, 1997). One result of this particular 
change in the workplace is that many adult workers have begun to seek career 
counseling services, often for the first time in their lives. Therefore, counseling adults 
requires focusing on (1) how development and learning differ for adults, (2) how 
assessment must include a determination of how adults cope with changes in their 
careers rather than merely on interests and abilities and (3) how their roles in the 
family affect their roles as workers (Splete & Stewart, 1990).
Workforce Trends and PSSB Institutions
Why high school students do not choose PSSB Institutions. Data compiled by 
the National Center for Education Statistics (1992) indicate that, while the proportion 
of high school seniors who expect to earn a bachelor’s degree has held constant from 
1972 to 1992, the percentage who expect to complete their education with a two-year 
degree has dropped from 18% to 10.8%. Moreover, of those students who attend 
PSSB institutions, more than half are enrolled in programs which will be completed at 
the baccalaureate level. Clearly, interest in the sub-baccalaureate programs is 
declining at precisely the same time that their value in the job market is increasing 
(National Center for Education Statistics, 1992). Yet, high school students select
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programs which lead to a bachelor's degree rather than programs which will provide 
them with the skills necessary for the demands of the labor market.
How PSSB Schools Can Satisfy Demands of Labor Market. The legislation 
which aims to prepare students for the world of work does not specifically focus on 
PSSB institutions, even though these are the schools which can and should play a 
vital role in workforce development efforts. Rather, the legislation has endeavored to 
change secondary vocational education without a concomitant commitment to 
incorporate 2-year institutions in creating the seamless web from school to work. 
These institutions, through their alliances with employers, are particularly able to 
adapt their curricula to the specified needs of the workforce (Halperin, 1998).
The demand for high skill/high wage workers is increasing while the need for 
workers with bachelor’s degrees is decreasing. Based on information provided by the 
U. S. Department of Labor, Gray, Wang, & Malizia (1995) stated that one-third of 
college graduates will not be able to find employment commensurate with their level 
of education. On the other hand, PSSB graduates in programs which provide them 
with technological and industrial skills are more likely to obtain gainful employment on 
a par with college graduates (Gray, Wang, & Malizia, 1995).
More than half the people in the U. S. today have not earned a bachelor's 
degree. Moreover, of the population aged 25 and older, there are more than 9 million 
full-time workers without a bachelor’s degree whose earnings exceed the median 
income of workers who are college graduates. Thus, 15% of persons lacking a 
bachelor's degree earn more than 50% of persons holding a bachelor’s degree. The 
reason for this phenomenon is that they have specialized skills which are in demand
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in the workplace. They have used a variety of avenues to acquire marketable skills, 
such as educational programs at sub-baccalaureate institutions (Mariani, 1999). 
Enrollment Trends of Students in Higher Education
Follow up data on high school seniors, collected two years after they were 
scheduled to graduate, reveals the following trend (NCES, 1997b): within the 20-year 
period, 1974 to 1994, an increasing percentage of seniors attended postsecondary 
institutions. In 1974, more than one-third of the class of 1972 (36.5%) was enrolled in 
four-year colleges or universities, and nearly one-fourth of them (24.5%) were 
students in PSSB institutions. In 1982, the proportion of students in four-year 
institutions who were seniors two years before, rose to 43.1% of the entire class of 
1980, and 20.9% of the class attended PSSB schools. In 1994, 43.1% of 1992 
seniors attended four-year institutions, and 29.3%, enrolled in PSSB institutions 
(NCES, 1997b).
The trend in enrollment by gender for the 20-year period shows that, while an 
increasing percentage of both males and females attended postsecondary 
institutions, the growth rate of females was higher than that for males. As a result, a 
higher percentage of males who were seniors in 1972 were enrolled in both two- and 
four-year colleges in 1974t although a larger percentage of females attended 
vocational, technical, and trade schools. By 1982, females who were seniors in 1980 
were more often enrolled in four-year institutions as well as vocational, technical, and 
trade schools. Among 1992 seniors, a larger percentage of females than males 
attended all three types of postsecondary institutions two years later (NCES, 1997b).
Table 4 shows what percentage of the high school classes of 1972, 1980, and 
1992 two years later (1974, 1982, and 1994) were actually enrolled in postsecondary
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educational institutions by race/ethnic group. The first three columns show 
percentage of total enrollment in all types of educational institutions beyond high 
school of the total population by race. Columns 4-6 show what percentages of the 
total population by race were enrolled in 4-year institutions, columns 7-9 show what 
percentage of the total population by race were enrolled in 2-year institutions.
Columns 10-12 show what percentage of the total population were enrolled by 
vocational, technical, and trade schools.
The data in Table 4 reveal that a larger proportion of seniors who were 
Asians/Pacific Islanders attended four-year colleges and universities than any other 
racial/ethnic group, during the entire period, followed by whites, next blacks, and then 
Hispanics. Native Americans/others had the smallest percentage enrolled in four-year 
colleges two years later. The percentage of Hispanic seniors attending two-year 
colleges was higher than any other group in 1974; the percentage of Hispanics was 
exceeded only by the percentage of Asians/Pacific Islanders in 1982. However, in 
1994, the proportion of Native Americans/others enrolled in two-year colleges 
exceeded the percentage of Hispanics. The percentage of blacks attending 
vocational, technical, and trade schools exceeded the percentages of all other groups 
in 1974 and 1982, but the percentage of blacks was surpassed by the percentage of 
both Hispanics and Asians/Pacific Islanders in 1994.
Characteristics of Post-Secondary Sub-Baccalaureate Students. Of students 
enrolled in institutions of higher education in 1980, 37.4% attended two-year 
institutions. By 1995, the percentage matriculating at PSSB institutions had increased 
to 38.5%, but there was a slight decrease (0.1%) the following year (NCES, 1998b).
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Nationwide, 1,132 PSSB institutions served approximately 10.4 million students, 
of whom 5.4 were enrolled in classes to earn credits, in the fall of 1997. These 
students comprised 44% of all undergraduates in the United States (American 
Association of Community Colleges, 1998).
For students attending PSSB institutions, the number of males who were full­
time enrollees decreased between 1983 and 1996, whereas the number of full-time 
female students increased. Part-time enrollment for both males and females 
increased during the same period (NCES, 1998a). As a result, there are now more 
female students attending PSSB schools than male students. During the 1989-1990 
school year, 55.3% of PSSB students working toward an associate's degree were 
female and 62% of students working toward certification were female (NCES, 1997a). 
By the fall of 1997, 58% of students enrolled in PSSB institutions were females 
(American Association of Community Colleges, 1998).
Among PSSB students enrolled in associate degree programs in 1989-1990, 
0.5% were American Indian/Native Alaskan, 1.3% were Asian/Pacific Islander, 9.9% 
were black, 9.5% were Hispanic, and 78.8% were white. Among PSSB students 
enrolled in certificate programs, 0.9% were American Indian/Native Alaskan, 3.5% 
were Asian/Pacific Islander, 14.7% were black, 8.6% were Hispanic, and 72.3% were 
white (NCES, 1997a). Approximately half of all Native American, Asian/Pacific 
Islander, black, and Hispanic students who were enrolled in institutions of higher 
education in 1997 attended PSSB institutions American Association of Community 
Colleges, 1998).
The average age of students enrolled in PSSB institutions in the fall of 1997 
was 29 years (American Association of Community Colleges, 1998).
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Percentaoe of Postsecondarv Students, bv Highest Level of Institution Attended and Selected Race/ethnicitv
Race/
Ethnicity
Total Percentage of 
students enrolled in 
Postsecondarv 
education
4-vear Institutions 2-vear Institutions Vocational. Technical 
and Trade Schools
Years Years Years Years
1974 1982 1994 1974 1982 1994 1974 1982 1994 1974 1982 1994
White 62.3 65.9 74.0 38.1 45.3 45.9 14.6 17.1 21.9 9.6 3.5 6.2
Black 57.8 59.5 64.7 32.4 39.9 37.8 12.7 15.3 18.8 12.7 4.2 8.1
Hispanic 56.4 56.9 65.0 22.2 30.7 28.2 24.8 23.3 27.5 9.4 2.9 9.3
Asian/PI" 82.6 89.6 84.9 57.6 63.6 49.3 21.5 24.1 26.7 3.5 2.0 8.9
Nativeb
Am/other
44.1 53.4 57.4 17.1 28.7 23.2 15.9 22.5 28.7 11.0 2.1 5.5
Note. Extracted from Table 9-1, “Percentage of students who attended a postsecondary institution within 2 years following 
scheduled high school graduation, by highest level of institution attended and selected characteristics: 1974,1982, and 
1994” (Source: U.S. Department of Education, NCES, 1997b). "Asian/Pacific Islander, DNative American/other
Who Influences the Dedsion to Continue Education bevond High School.
Despite the fact that most young people enrolled in higher education institutions 
report that they made the dedsion to attend by themselves, there is, according to 
Gray and Herr (1995), enormous pressure from parents, school counselors, teachers, 
and peers for students to attend college.
Employment Trends. In general, students tend to work part-time more often 
than full-time, more males work than females, and larger percentages of white 
students work than either black or Hispanic students (Light 1994).
Student Satisfaction. A 1992 survey concerning programs and services offered 
at a southeastern community college, identified four factors which influence student 
satisfaction. If students reported they were pleased with the admissions procedure, 
classroom facilities, availability of instructors, and helpfulness of employees at the 
institution, they also indicated they were satisfied with the institution (Central 
Piedmont Community College, 1993).
A survey conducted by Slark and Pham (1991) revealed that Hispanics and 
whites were more often satisfied with services and programs offered by the western 
PSSB institution they attended. Moreover, 95% of the students reported that they 
would recommend the institution to a friend. Nearly three-fourths of these students 
were working and half of them were working full-time.
Counseling for High Skills
The idea of the Counseling for High Skills Survey was developed many years 
ago, by Dr. Ken Hoyt while he was a professor at the University of Iowa. In 1960, 
preliminary census data revealed to him that America’s future jobs were going to 
require high skills, and a higher than projected amount of students were leaving high
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school unprepared to enter the primary labor market. Then, as now, people had 
great concerns about the information age and the emergence of high technology. 
Additionally, during the post-Sputnik era, counselors intensified focusing on helping to 
prepare students for a four-year college degree. However, Hoyt preferred to 
concentrate his attention on the students that he felt would be in more need of help, 
“all of those who are never going to receive a four-year college degree” (Lechay, 
199h;.
The University of Iowa’s Specialty Oriented Student (SOS) research program 
was one of the nation’s first attempts to meet the educational needs of students 
exiting high school through PSSB institutions. The program pursued avenues for 
determining the need of high school graduates planning to enter the world-of-work but 
not planning to attend a four-year institution. The SOS research program was active 
from 1962 to 1974. The project was halted after Dr. Hoyt accepted the position of 
Associate Commissioner of Career Education at the U. S. Office of Education. The 
effort of the project was not rejuvenated until 1992, after Dr. Hoyt, now a 
Distinguished University Professor at Kansas State University, received a grant from 
the DeWitt-Wallace Reader’s Digest Fund.
Dr. Hoyt solicited the help of the American College Testing (ACT) Program to 
launch the development of the expanded version of SOS, that came to be known as 
Counseling for High Skills project. The primary purpose of the CHS project was to 
“increase the capability and commitment of high school counselors from 14 states 
(Arizona, Colorado, Florida, Iowa, Kansas, Maine, Missouri, Nebraska, North Carolina, 
Pennsylvania, South Dakota, Tennessee, Texas, and Washington) and the District of 
Columbia to help students who seek to discover possible kinds of postsecondary
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career-oriented sub-baccalaureate education available to and appropriate for them” 
(Hoyt, 1999, p. 404). The data collected from the 14 pilot states and the District of 
Columbia included students enrolled in 2,145 programs in 361 postsecondary 
educational institutions.
At the end of the grant period in July 1998, ACT, added CHS to its well- 
respected list of operational programs, such as DISCOVER, WORK KEYS, the Career 
Planning Survey, and the Career Planning Program. Additionally, CHS has strong 
endorsements and support from over 15 national organizations, including the 
American School Counselor Association and the American Vocational Association’s 
guidance division, as well as renowned educators such as Dr. Dale Parnell, author of 
The neglected majority.
Summary
The need for a highly skilled workforce in the 21st century is a driving force for 
changes in education, as well as in career planning and development. Legislation has 
been enacted to motivate and enable educational institutions to become more 
responsive to the demand. The CHS Survey is an instrument which provides a 
means of collecting data about the characteristics about postsecondary students and 
how they made their decisions to attend PSSB institutions. The survey also focuses 
on students’ perceptions of the institutions they attend and their predictions of future 
job success, in part, to provide potential students with a knowledge base which they 
can use in making their decisions about which institutions they should attend and 
about their future careers.
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The target population consisted of all students enrolled in postsecondary sub­
baccalaureate (PSSB) institutions in the United States during the spring of 1999. The 
accessible population was the 12,106 students who were enrolled in PSSB institutions 
in five states during the spring of 1999.
Sample
The sample used in this study was a census of the accessible population. This 
data was provided by ACT Inc. The PSSB institutions in the five states elected to use 
the Counseling for High Skills (CHS) survey and employed a captive group- 
administered method of data collection. The five states are located in the midwest 
region, the west region, and the southwest region of the United States (ACT, 2000). 
The length of time these students matriculated during the spring of 1999 varied from 
less than three months to 13 months or more.
Instrument
The Counseling for High Skills Survey, designed by Dr. Kenneth B. Hoyt, is an 
instrument for collecting data from PSSB students which affords counselors and 
PSSB institutions with the opportunity to offer students information which can assist 
them in making more informed educational plans after completing high school. The 
survey poses questions regarding PSSB students and educational programs and 
results in a final product (software) which provides counselors with a tool they can use 
to furnish prospective students with an accurate profile of the programs they may be 
considering.
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There are 105 questions on the survey, of which 32 were selected to 
accomplish the objectives of this study. The questions on the survey are divided into 
six sections: Section 1: Help us keep track of you; Section 2: Information about you 
that prospective students want to know; Section 3; How accurate was the information 
you received about this institution before enrolling and where did you get it?; Section 
4: What’s it like to be a student in this institution?; Section 5: What kinds of expenses 
do you have here? How are you finding it possible to pay them?; and Section 6:
What accommodations are there for persons with disabilities? A copy of the 
Counseling for High Skills Survey Answer Sheet on which the responses were marked 
is located in Appendix B.
For the purpose of this study the researcher elected to use Items D, State Code 
and G, Date of Birth from Section 1; all of the information from Sections 2 and 3; and 
four questions from Section 4. The four questions that were selected from Section 4 
were: Question 34, Which of the following high school programs do you recommend 
for high school students who want to enroll in this program at this institution?
Question 51, Would you recommend this educational program to others? Question 
64, Overall, how would you rate this institution? and Question 74, Assuming you 
complete your educational program here, what do you believe your chances are of 
getting a job in the occupational field for which you are now being prepared? The 
responses to these items include information about demographic characteristics of 
PSSB students, what they knew about their PSSB institutions and the programs in 
which they were enrolled prior to matriculation, whether they had taken specific career 
planning and preparation steps to prepare for careers in the PSSB programs in which
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they were enrolled, and how they rated their PSSB institutions and educational 
programs. See Appendix C for a copy of the complete CHS Survey.
Validity and Reliability. Although reliability and validity of the CHS have not 
been established, it has been pilot-tested and revised. The American College Testing 
Program, Inc. (ACT) assisted in the development and implementation of the 
Counseling for High Skills Survey. A pilot study involving 14 states (Arizona, 
Colorado, Florida, Iowa, Kansas, Maine, Missouri, Nebraska, North Carolina, 
Pennsylvania, South Dakota, Tennessee, Texas, and Washington) and the District of 
Columbia included 40,000 students enrolled in 2,145 programs in 361 postsecondary 
educational institutions (Hoyt, 1999). The pilot survey contained 134 questions, 29 of 
which were eliminated by ACT staff who reviewed the pilot study. Other items were 
modified to ensure ease in administration of the survey (J. Maxey, personal 
communication, March 7, 2000).
ACT offers more than 100 programs and services which are used annually by 
millions of people and in excess of 30,000 educational institutions, professional 
organizations, and government agencies. The integrity of ACTs professional 
judgement and expertise in developing tests and surveys which are used extensively 
throughout the nation and the world by educational institutions and others establishes 
content validity of the instrument.
Data Collection
The data were collected from students who had been enrolled at their 
respective PSSB institutions for a period which ranged from less than three months to 
13 or more months. Respondents represented the various program areas that were 
offered at their PSSB institutions.
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Based on the number of students enrolled in a program area and the number 
of programs at the institution, ACT suggested a sample size of students to participate 
in the CHS survey (ACT, 1999). Those PSSB institutions that had a small number of 
programs were advised to select the number of participants on the following criteria. 
Programs with enrollments of 1-50 students should include all of the students in that 
program. If a program had 51 or more students, the suggested sample size was 50 
students.
In PSSB institutions where there was a large number of programs, the 
suggested sample size was as follows. For programs with of 1-15 students enrolled 
the suggested sample size was all students in the program. If 16-30 students were 
enrolled in the program, the suggested sample size was 75%. If 31-50 students 
enrolled in the program, the suggested sample size was 60%. If 51-100 students 
enrolled in the program, the suggested sample size was 50%. In programs whose 
enrollment exceeded 100 students, the suggested sample size was 50 students.
Three CHS forms were completed by participating PSSB institutions: the 
Institutional Information Form (IIF), CHS Student Survey Header Sheet and the 
Program Information Form (P|F). See Appendix D for a copy of the IIF, Appendix E 
for a copy of the Student Survey Header Sheet, and Appendix F for a copy of the PIF.
The IIF provided information about the institution: the name; location; dates for 
beginning and ending of the academic year; number of students enrolled; deadlines 
dates for admission applications and financial aid applications; whether articulation 
agreements were in place; World Wide Web address; important institution phone, fax, 
and email addresses; FICE (Department of Education institutional identification) code; 
whether the institution is public or private; type of PSSB institution (community
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college, technical college or other); CHS institutional representative information; and 
institution president/director information.
The Header Sheet was completed for each program area of study at the PSSB 
institution. The Header Sheet includes the following information: educational program 
name, state code, Classification of Instructional Program (CIP) Code, institutional 
FICE code, collection date, number of respondents, name of institution, and 
coordinator’s name.
The PIF provided information regarding the programs at the PSSB institution 
including the following: the name of the institution, program name, CIP code, number 
of students enrolled in the program (full-time and part-time), class offerings (day, 
evening or both), types of degree offerings, fees for program-related equipment/tools, 
program-related health requirements, other special requirements, and 
graduate/follow-up program job placement rates.
Data were collected from students by program area of study. Students were 
allotted at least 40 minutes of uninterrupted time to complete the survey. The 
administrators of the CHS Student Survey read directions to the participating PSSB 
students. The administrators explained that the purpose of the survey was to help 
prospective students make better, more informed educational planning decisions and 
emphasized the importance of honesty and accuracy in responding. The survey 
administrators assured the students that ACT would not report any individually 
identifiable information back to the institution. Rather, ACT would treat all information 
provided confidentially, and only summary information would be provided to the 
institution regarding their responses.
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Student were instructed to complete Section I of their answer sheets. After 
completing Section I, students were instructed to proceed with the CHS items in 
Sections II -VI, working quietly on their own.
The completed IIF, header sheet, PIF and CHS Student Survey forms were 
returned to Applied Research/65, ACT, Inc. in Iowa City, Iowa, which provided the 
data base used in this study. See Appendix G for letter requesting permission to use 
the data base, Appendix H for permission letter to use the data base, Appendix I for 
letter requesting to append the CHS instrument, and Appendix J for permission letter 
to append the CHS instrument.
Selection of Variables
The 32 questions from the CHS survey that were used in this study were 
selected on the basis that they best capture information sought in the objectives of 
the study: students' characteristics, their career planning and preparation knowledge, 
and their rating of the PSSB programs and institutions.
Objective 1. Items depicting demographic and other characteristics were 
selected to describe students in this study. These descriptors include gender, Item #1 
of the survey; age, extrapolated from date of birth responses on the answer sheet; 
ethnic group, Item # 5 of the survey; educational level, Item # 8 of the survey; state of 
residence, taken from the state code on the answer sheet; current employment status 
(working or not working), determined by whether or not students responded to Items # 
9 - 1 2  (responding represented employed, not responding represented not employed); 
number of hours working per week, Item # 9 on the survey; enrollment status 
(full-time or part-time), Item # 2; time status (day or evening), item # 3; length of time 
at institution, Item # 4; distance of the institution from students’ residences, Item # 6.
37
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
Objective 2. After thoroughly investigating the instrument and reviewing related 
literature, the researcher selected items which conceptually correspond to steps in 
respondents' decision to attend a PSSB institution: high school programs of study 
pursed, Item # 7, and individuals who encouraged educational program selection,
Item # 20. Item # 34, high school program of study recommended (for potential PSSB 
students), corresponds with career preparation for potential students. Item # 64, 
rating of PSSB institutions, was used as an index of students' satisfaction with the 
PSSB institutions. All of the foregoing items were examined by gender to ascertain 
whether male and female respondents differed.
Objective 3. Items # 7, 20, 34, and 64 were examined by states of residence to 
ascertain whether respondents in various regions of the country differed.
Objective 4. Items # 7, 20, 34, and 64 were examined by age to ascertain 
whether age had an impact on students’ response pattern.
Objective 5. Students' level of expectation of employment in chosen career 
upon completion of study (excellent, good, fair, poor, I don’t know), Item # 74, was 
examined in tandem with enrollment/pre-enrollment and employment variables. Item
# 2, enrollment status (full-time or part-time); Item # 4, length of time at institution;
Item #  6, distance of institution from students' residences; Item # 7, high school 
program of study pursued; and Item # 8, highest level of education prior to program 
entry, concern enrollment/pre-enrollment. Current employment status (working or not 
working) was determined by whether or not students responded to items # 9-12. Item
#  9, number of hours working per week; Item #10, relationship of job to educational 
program; and Item #11, having current job prior to enrollment; and Item # 12,
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obtainment of current job after enrollment, were selected because they impart 
information about student employment
Objective 6. Item #13, visiting the institution prior to enrolling; Item #14, 
consideration to attend while in high school; Item #15, source of first knowledge of 
the institution; Item # 16, accuracy of admissions information; Item #17, accuracy of 
program/career information; Item #18, clarity of information from admissions 
counselor; Item #19, clarity of information from department/instructional advisor; and 
Item # 20, individual who encouraged educational program selection, are all examined 
in tandem with Item # 64, students’ rating of PSSB institutions, in order to ascertain 
whether a given level of reported pre-enrollment knowledge had an impact on level of 
student satisfaction with the PSSB institution.
Objective 7. Item # 21, availability of courses; Item # 22, programs matched with 
talents and interests; Item # 23, finding employment in the future; Item # 24, 
convenience of course offerings; Item # 25, obtainment of student loans; Item # 26, 
friend(s) in program; Item # 27, recommendation of trustworthy person; and Item # 28, 
affordability of the program, are all factors which impact the decision to enroll in a 
specific PSSB program. These variables were examined along with Item # 51, 
whether students would recommend the educational program to others, to ascertain 
how influential various factors in the decision to enroll were on the perception that 
others could benefit by enrolling in the same program.
Research Objectives and Proposed Data Analysis
Objective 1. Describe the students enrolled in PSSB institutions on the basis of 
the following selected demographics characteristics: (a) gender, (b) age, (c) ethnic 
group, (d) educational level, (e) states of residence(identified by region of the United
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States), (f) current employment status (working or not working), (g) employment 
hours, (h) enrollment status (full-time or part-time), (i) time status (day or evening), (j) 
length of time at institution, (k) distance of institution from students’ residence.
Since Objective 1 is descriptive in nature, the variables were analyzed using 
descriptive statistics. These variables were summarized using frequencies and 
percentages of the categories.
Objective 2. Examine gender differences of students enrolled in PSSB 
institutions with regard to the following categories: (a) high school programs of study 
pursued, (b) individuals who encouraged educational program selection, (c) high 
school program of study recommended (for potential PSSB students), and (d) rating 
of the PSSB institutions.
Objective 3. Examine states of residence of students enrolled in PSSB 
institutions to ascertain whether differences exist with regard to: (a) high school 
programs of study pursued, (b) individuals who encouraged educational program 
selection, (c) high school program of study recommended (for potential PSSB 
students), and (d) rating of PSSB institutions.
Objective 4. Examine age differences of students enrolled in PSSB institutions 
with regard to the following categories: (a) high school programs of study pursued, (b) 
individuals who encouraged educational program selection, (c) high school program of 
study recommended (for potential PSSB students), and (d) rating of PSSB institutions.
Objective 5. Examine differences in the students' level of expectation of 
employment in chosen career upon completion of study with regard to enrollment/pre­
enrollment and employment variables: (a) enrollment status (full-time or part-time, (b) 
length of time at institution, (c) distance of institution from students’ residences, (d)
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high school program of study pursued, (e) highest level of education prior to program 
entry, (f) current employment status (working or not working), (g) number of hours 
working per week, (h) relationship of job to educational program, (i) having current job 
prior to enrollment, and 0) obtainment of current job after enrollment.
Objective 6. Examine differences in students’ ratings of PSSB institutions with 
regard to pre-enrollment variables: (a) visiting the institution prior to enrolling, (b) 
consideration to attend while in high school, (c) source of first knowledge of the 
institution, (d) accuracy of admissions information, (e) accuracy of program/career 
information, (f) clarity of information from admissions counselor, (g) clarity of 
information from department/instructional advisor, and (h) individual who encouraged 
educational program selection.
Objective 7. Determine if a relationship exists between whether students would 
recommend the educational program to others and the following selected PSSB 
program and institutional variables: (a) availability of courses, (b) programs matched 
with talents and interests, (c) finding employment in the future, (d) convenience of 
course offerings, (e) obtainment of student loans, (f) friend(s) in program, (g) 
recommendation of trustworthy person, and (h) affordability of the program.
To accomplish Objectives 2-7 of the study, the researcher constructed cross­
tabulation tables. The chi-square procedure for determining if the pairs of variables 
were independent of one another was eliminated because chi-square statistics are 
highly dependent on sample size. As this study involved a sample of more than
12,000 subjects, all computed chi-square tests were highly statistically significant 
beyond the .001 alpha level. Therefore, to have a more meaningful analysis, the 
researcher made a decision to utilize a set of researcher established substantive
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significant levels for determining the independence of variables and/or differences in 
mean values of interval level measures.
The following substantive significance levels were established for interpretation 
of the statistics in this study. For cross-tabulation measures, a difference of more 
than 10% in the cells by categories of the comparison variable was established as 
constituting a substantive significant difference in the response by groups. When this 
amount of difference was discovered, the cross-tabulation table was discussed further 
to interpret the nature of the relationship between the variables.
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Chapter 4 
Findings
The sample used for this study consisted of 12,106 students who were currently 
enrolled in PSSB institutions in five states in 1999. The five states are located in 
three regions of the United States - - midwest, west, southwest. The data were 
collected via the Counseling for High Skills Survey.
Objective One: Selected Demographics Characteristics
Objective 1. Describe the students enrolled in PSSB institutions on the basis of 
the following selected demographics characteristics: (a) gender, (b) age, (c) ethnic 
groups, (d) educational level, (e) state of residence (identified by regions of the United 
States), (f) current employment status (working or not working), (g) number of hours 
working per week, (h) enrollment status (full-time or part-time), (i) time status (day or 
evening), (j) length of time at institution, (k) distance of institution from students' 
residences.
Objective 1.a. Gender. Of the 12,106 students in the sample, 12,066 
responded to the question of gender. The majority (n = 6,253 or 51.8%) of the 
respondents were female while 5,813 (48.2%) were male.
Objective 1.b. Age. The average age of the responding students was 27.1 
(SD=11.04). The ages ranged from 16 to 98. Since the age range was so wide, ages 
were grouped for ease of reporting. Almost half (n = 5,625 or 48.8%) of the 
responding students were in the 20-29 age group as shown in Table 5.
Objective 1 c. Ethnic groups. The majority (n=10,111 or 84.2%) of the 
respondents indicated they were White. Students who indicated they were African 
Americans accounted for 806 (6.7%) of the respondents, as shown in Table 6.
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Table 5
Age Groups of Responding Students Enrolled in 
PSSB Programs During the Spring of 1999









Note. There were 522 students who did not report
Table 6
Ethnic Groups of Students Enrolled in PSSB 
Institutions During the Spring of 1999
Ethnic GrouDS n %
White 10,111 84.3
African Americans 806 6.7
Hispanic 332 2.8




Mote. There were 115 students who did not report their ethnic group.
Objective 1.d. Educational Level. Respondents were asked to report the 
highest level of education they had completed before beginning the program. 
Students who reported having a high school diploma (n=5,721 or 47.7%) and some
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vocational or college classes after high school (n=2,618 or 21.8%) accounted for 
almost 70% of the responses, as shown in Table 7.
Table 7
Educational Level of Students Enrolled in PSSB 
Institutions During the Spring of 1999
Education n %
Eighth grade or less 60 0.5
Some high school 625 5.3
G.E.D. 777 6.6
Home school 89 0.8
H.S. Diploma 5,721 47.7
Employer training 194 1.6
Some Vocational 2,618 21.8




slote. There were 97 students who did not respond
to this item.
Objective 1 .e. State of Residence. State of residence were identified by the 
region of the United States in which they were located to protect anonymity of PSSB 
institutions. Almost half (n=5,866 or 48.5%) of the responding students lived in 
Midwest Region 1. See the breakdown for each state in Table 8.
Objective 1 .f. Current Employment Status. Seventy-six percent (n=9,203) of the 
students were employed while 24% (2,903) were not employed. Employed students 
were asked to select the number of hours they were employed per week. The 
majority (n=6,541 or 71.1%) were employed between 10 and 40 hours.
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Table 8
State of Residence of Students Enrolled in PSSB Institutions During 
the Spring of 1999
State of Residence
Students Enrolled in PSSB Institutions
n %
Midwest 1 5,866 48.5
West 1 3,392 28.0
West 2 1,866 15.4
Midwest 2 565 4.7
Southwest 417 3.4
Total 12,106 100.0
Objective 1 .a. Number of Hours Working Per Week. Employed students were 
asked to report the number of hours worked per week. Table 9 shows that almost 
16% (1,462) of the working students were employed more than 40 hours a week. 
Table 9
Number of Hours Worked Per Week of Students 
Enrolled in PSSB Institutions Durina the Soring of 1999
Weekly Hours n %
Less than 10 hours 1,200 13.0
10-20 hours 2,271 24.7
21-30 hours 2,261 24.6
31-40 hours 2,009 21.8
More than 40 hours 1,462 15.9
Total 9,203 100.0
^ote. There were 2,903 students who were not employed.
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Objective 1 h. Enrollment Status The majority (n = 9,047 or 75%) of the 
respondents were enrolled full-time, while 3,008 (25%) were enrolled part-time. Fifty- 
one (0.4%) of the students did not respond when asked “Are you currently enrolled 
here full-time or part-time?”
Objective 1 .i. Time Status. Of the responding students, 85% (n=10,011) were 
day students and only 15% or (n = 1,781) were evening students.
Objective 1 i. Length of Time at Institution. When students were asked to 
indicate how long they had been a student at the institution, the largest percentage 
(n=5,884 or 48.8%) of the responding students indicated they had been there 13 
months or more. Only 583 or 4.8% indicated they had been there less than 3 months 
as shown in Table 10.
Table 10
Length of Time Students were Enrolled in PSSB Institutions 
During the Spring of 1999
Length of time n _%
Less than 3 months 583 4.8
3-6 months 1,453 12.1
7-12 months 4,139 34.3
13 months or more 5,884 48.8
Total 12,059 100.0
Note. There were 47 students who did not respond to this question.
Objective 1 .k. Distance of Institution From Students' Residences. Students 
were asked “How far is this institution from where you currently live?” The majority of 
the responding students (n=7,674 or 63.6%) indicated they lived less than 25 miles 
from the PSSB institution. The most frequently occurring response (n=4,573 or
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37.9%) was that students live in the same town. Only 5.6% (673) indicated they lived 
100 miles or more from the institution as shown in Table 11.
Table 11
Distance of Institution from Residents of Students 
Enrolled in PSSB Institutions During the Soring of 1999
Distance n %
Same town 4,573 37.9
< 25 miles 3,101 25.7
25-49 miles 2,554 21.2
50-100 miles 1,155 9.6
100+ miles 673 5.6
Total 12,056 100.0
Note. There were 50 students who did not respond to th
To accomplish Objectives 2-7 of the study, the researcher constructed cross­
tabulation tables. The chi-square procedure for determining if the pairs of variables 
were independent of one another was eliminated because chi-square statistics are 
highly dependent on sample size. As this study involved a sample of more than
12,000 subjects, all computed chi-square tests were highly statistically significant 
beyond the .001 alpha level. Therefore, to have a more meaningful analysis, the 
researcher made a decision to utilize a set of researcher established substantive 
significant levels for determining the independence of variables and/or differences in 
mean values of interval level measures.
The following substantive significance levels were established for interpretation 
of the statistics in this study. For cross-tabulation measures, a difference of more 
than 10% in the cells by categories of the comparison variable was established as 
constituting a substantive significant difference in the response by groups. When this
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amount of difference was discovered, the cross-tabulation table was discussed further 
to interpret the nature of the relationship between the variables.
Objective Two: Selected Variable bv Gender
Objective 2. Examine gender differences of students enrolled in PSSB 
institutions with regard to the following categories: (a) high school programs of study 
pursued, (b) individual who encouraged educational program selection, (c) high 
school program of study recommended (for potential PSSB students), and (d) rating 
of the PSSB institutions.
Objective 2.a. Hioh School Programs of Study Pursued bv Gender. When the 
cross-tabulation of the variables high school programs of study pursued and gender 
was examined, none of the categories of programs of study which PSSB students 
pursued while they were in high school was found to be substantively different 
between males and females. See Table 12.
Table 12
High School Programs of Study Pursued bv Gender of Students Enrolled in PSSB 






n % n % n %
General 3,129 27.6 2,598 22.9 5,727 47.7
College Preparatory 1,505 13.3 1 .209 10.7 2,714 22.6
Vocational Education 691 6.1 1,289 11.4 1,980 16.5
Business Education 428 3.8 141 1.1 569 4.7
Tech Prep 125 1.1 231 2.0 356 3.0
Other 333 5.4 325 5.6 658 5.5
Total 6,211 100.0 5,793 100.0 12,004 100.0
Note. There were 102 students who did not respond o this question.
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Objective 2.b. Individuals Who Encouraged Educational Program Selection bv
Gender. An examination of the cross-tabulation of the variables individual who 
encouraged educational program selection and gender revealed that none of the 
categories of individuals who encouraged was substantively different between males 
and females based on the established criteria for determining differences. See Table 
13 for details.
Table 13
Individuals Who Encouraged Educational Program Selection bv Gender of Students 






n % n % n %
None 3,759 33.4 3,114 27.7 6,873 57.3
Parents 760 6.8 921 8.2 1,681 14.0
Friend(s) 410 3.6 414 3.7 824 6.9
Relatives 391 6.3 335 5.8 726 6.0
Other 360 5.8 402 7.0 762 6.3
Institution Rep 228 2.0 140 1.2 368 3.1
High School Teacher 99 0.9 142 1.3 241 2.0
Previous Employer 119 1.1 118 1.0 237 2.0
High School Counselor 78 0.6 133 1.2 211 1.8
Middle School Counselor 11 0.1 41 0.4 52 0.4
Middle School Teacher 9 0.1 21 0.2 30 0.2
Total 6,224 100.0 5,781 100.0 12,005 100.0
Note. There were 101 students who did not respond to this question .
Objective 2.c. High School Program of Study Recommended bv Gender. When 
the cross-tabulation of the variables high school program of study recommended and
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gender of students was examined, two of the categories of high school program of 
study recommended were found to be substantively different between the two gender 
groups based on the established criteria for determining differences. These 
categories were vocational technical education and college preparatory. A higher 
percentage of males (34.9%) than females (16.7%) indicated that they would 
recommend a high school vocational technical education program of study to high 
school students who want to enroll in the PSSB programs and institutions in which 
they (PSSB students) were enrolled. A higher percentage of females (30.6%) than 
males (18.6%) indicated that they would recommend a college preparatory program 
of study to high school students. None of the other categories was found to be 
different between males and females, as shown in Table 14.
Table 14
High School Program of Study Recommended bv Gender of Students Enrolled in 
PSSB Institutions During the Spring of 1999
High School 





n % n % n %
VocTech Education 1,028 16.7 1,943 34.9 2,971 25.0
College Preparatory 1,881 30.6 1,067 18.6 2,948 24.8
General 1,051 17.1 929 16.2 1,980 16.7
Other 595 9.7 539 9.4 1,134 9.5
Tech Prep 588 9.5 860 15.0 1,448 12.2
Business Education 1,011 16.4 385 6.7 1,396 11.8
Total 6,154 100.0 5,723 100.0 11,877 100.0
Note. There were 229 students who did not respond to this item.
Objective 2.d. Rating of the PSSB Institutions bv Gender. When the cross­
tabulation of the variables rating of the PSSB institution and gender was examined,
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none of the categories of ratings was found to be substantively different between 
gender groups based on the established criteria for determining differences. Both 
female (n= 3,748 or 31.2%) and male (n= 3,519 or 29.3%) students rated the 
satisfaction of their institution experience as “Good” more often than any other 
response, as can be seen in Table 15.
Table 15
Rating of the PSSB Institution bv Gender of Students Enrolled in PSSB Institutions 
During the Spring of 1999





n % n % n %
Good 3,748 31.2 3,519 29.3 7,267 60.5
Outstanding 1,656 13.8 1,280 10.6 2,936 24.4
Fair 714 5.9 827 6.9 1,541 12.8
Poor 117 1.0 164 1.3 281 2.3
Total 6,235 51.9 5,790 48.1 12,025 100.0
Note. There were 81 students that did not respond to this question.
Objective Three: Selected Variables bv States of Residence
Objective 3. Examine states of residence of students enrolled in PSSB 
institutions to ascertain whether differences exist with regard to: (a) high school 
programs of study pursued, (b) individuals who encouraged educational program 
selection, (c) high school program of study recommended (for potential PSSB 
students), and (d) rating of the PSSB institutions.
Objective 3.a. High School Program of Study Pursued bv States of Residence. 
When the cross-tabulation of the variables high school programs of study 
pursued and states of residence of students was examined, two of the categories of
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high school programs of study were found to be substantively different across the five 
states. These categories were “General” and “ College Preparatory” . A higher 
percentage of students from the state identified as West 2 (57.4%) indicated that they 
pursued a general program of study while in high school than students from states 
identified as West 1(46.2%), Midwest 1 (45.9%), and Southwest (35.0%). A higher 
percentage of students from Midwest 2 (52.0%), West 1 (46.2%), and Midwest 1 
(45.9%) than those from Southwest (35.0%) pursued a general program of study 
while in high school. Finally, a higher percentage of students from Midwest 1 (26.6%) 
than from West 2 (15.6%) indicated that they pursued a college preparatory program 
of study while in high school.
For each state, more students indicated that they pursued a general program of 
study than any other type. A total of 5,729 students indicated that they pursued a 
general curriculum, with a percentage by state ranging from 35% to 57.4%. The 
second most often pursued program of study was college preparatory, followed by 
vocational education except for the state identified as West 1 where the two programs 
were in reverse order. Table 16 shows which high school program of study 
respondents indicated they pursued by their states of residence.
Objective 3.b. Individuals Who Encouraged Educational Program Selection bv 
States of Residence. An examination of the cross-tabulation of the variables individual 
who encouraged educational program of selection and state of residence of PSSB 
students showed that none of the categories of individuals was substantively different 
across states of residence based on the established criteria for determining 
differences. A majority of students in each state (52.9% - 62.7%) reported that they 
made the decision to attend the PSSB institution in which they were enrolled alone.
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When someone did influence their decision, it was their parents more often than any 
other individual for a total of 14% of the respondents (n= 1,681). Counselors and 
teachers had an influence on a small number of students’ decisions to attend their 
PSSB institutions. See Table 17.
Objective 3.c. High School Program of Study Recommended bv State of 
Residence. When the cross-tabulation of the variable high school program of study 
recommended for high school students and students’ states of residence was 
examined, three of the categories were found to be substantively different among 
states of residence based on the established criteria for determining differences. 
These categories were “Vocational Education,” “College Preparatory,” and “Business 
Education.” A higher percentage of students from West 1 (28.5%) than from West 2 
(18.0%) indicated that they would recommend a vocational education program of 
study for high school students wishing to enroll in the PSSB program and institution in 
which respondents were enrolled.
Midwest 1 students (30.2%) who recommended a college preparatory program 
to high school students differed substantively from West 2 students (13.0%).
Midwest 2 (19.4%) and Southwest students (21.6%) who recommended a business 
education program of study to high school students differed substantively from West 1 
students (8.9%).
Students in three states recommended vocational education more often. In two 
states in which students more often recommended a college preparatory program, 
vocational education was the second ranking recommended course of study. Overall, 
25% (n=2972) of the respondents recommended a vocational education curriculum, 
and 2,953 (24.8%) recommended a college preparatory curriculum. See Table 18.
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West 1 Southwest Midwestl West 2 Midwest 2 Total
of Study 
Pursed n % n % n % n % n % n %
General 1,553 46.2 144 35.0 2,676 45.9 1,067 57.4 289 52.0 5729 47.7
College
Prep"
653 19.5 103 25.0 1,552 26.6 290 15.6 119 21.4 2,717 22.6
Voc Edb 702 20.9 87 21.1 837 14.4 285 15.3 73 13.1 1,984 16.5
Business
Edc
122 3.6 45 10.9 302 5.2 61 3.3 39 7.0 569 4.7
Tech Prep 104 3.1 16 3.9 152 2.6 67 3.6 17 3.1 356 3.0
Other 224 6.7 17 4.1 309 5.3 89 4.8 19 3.4 658 5.5
Total 3,358 100.0 412 100.0 5,828 100.0 1,859 100.0 556 100.0 12,013 100.0



















Individuals Who Encouraged Educational Program Selection bv States of Residence of Students Enrolled in PSSB 








West 1 Southwest Midwestl West 2 Midwest 2
n % D % n % n % n % n %
Decided Alone 1,775 52.9 229 55.0 3,467 59.4 1,061 57.2 351 62.7 6,883 57.3
Parent/Guardian 559 16.7 57 13.7 668 11.5 338 18.2 59 10.5 1,681 14.0
Friend(s) 254 7.6 31 7.5 363 6.2 135 7.3 41 7.3 824 6.9
Other 189 5.6 25 6.0 427 7.3 83 4.5 39 6.9 763 6.3
Relative(s) 237 7.1 31 7.5 345 5.9 88 4.8 25 4.5 726 6.0
Repreinstitution1 85 2.5 20 4.8 210 3.6 34 1.8 20 3.6 369 3.1
Mid/JrHighTeachb 71 2.1 8 1.9 114 2.0 44 2.4 4 0.7 241 2.0
Previous Empe 72 2.1 7 1.7 114 2.0 29 1.6 15 2.7 237 2.0
HS Counselor1 80 2.4 5 1.2 90 1.5 31 1.7 5 0.9 211 1.6
Mid/Jr Counselor* 19 0.6 0 0.0 24 0.4 9 0.5 0 0.0 52 0.4
Mid/Jr Teacher 12 0.4 3 0.7 10 0.2 4 0.2 1 0.2 30 0.2
Total 3,353 100.0 416 100.0 5,832 100.0 1,856 100.0 560 100.0 12,017 100.0
ON
Note. There were 89 students who did not respond 
School Teacher; cPrevious Employer; dHigh School 
School Teacher
o this question. ‘Representative from institution; Middle/Junior High 
























i States of Residence Tctal
West 1 Southwest Midwestl West 2 Midwest 2
n % n % n % n % n % o %
Voc Ed" 825 24.9 108 26.2 1,416 24.6 524 28.5 99 18.0 2,972 25.0
College Prepb 757 22.8 90 21.8 1,744 30.2 239 13.0 123 22.3 2,953 24.8
General 662 20.0 53 12.8 846 14.7 346 18.8 45 13.6 1,982 16.7
Tech Prep 385 11.6 41 9.9 617 10.7 307 16.7 100 18.2 1,450 12.2
Business Edc 297 8.9 89 21.6 683 11.8 220 11.9 107 19.4 1,396 11.7
Other 393 11.8 32 7.7 459 8.0 204 11.1 47 8.5 1,135 9.6
Total 3,319 100.0 413 100.0 5,765 100.0 1,840 100.0 551 100.0 11,888 100.0
Note. There were 218 students who did not respond to this item. "Vocational Education, bCollege Preparatory, cBusiness 
Education
Objective 3.d. Rating of the PSSB Institutions bv States of Residence. An
examination of the cross-tabulation of the variables rating the PSSB institution and 
students’ states of residence showed that one of the ratings - “Outstanding” - was 
substantively different across states of residence based on the established criteria for 
determining differences. A higher percentage of students from the state identified as 
Southwest (31.0%) than from Midwest 2 (20%) rated their institutions as outstanding. 
None of the other categories was found to be different across states. The majority of 
students in all of the states rated the institutions in which they were enrolled as good, 
with a range of 55.3% (n = 230) to 64.4% (n = 362). Relatively few students in any 
state indicated that their PSSB institutions were poor. Table 19 shows the rating by 
state of residence.
Objective Four Selected Variables bv Age
Objective 4. Examine age differences of students enrolled in PSSB institutions 
with regard to the following categories: (a) high school programs of study pursued, (b) 
individuals who encouraged educational program selection, (c) high school program of 
study recommended (for potential PSSB students), and (d) rating of the PSSB 
institutions.
Objective 4.a. High School Program of Study Pursued bv Age. When the cross- 
tabulation of the variables high school program of study pursued and age of the 
students enrolled in PSSB institutions was examined, three of the categories of high 
school program of study pursued-“College Preparatory,” “Vocational Technical," and 
“General”-were found to be substantively different across age groups. A higher 
percentage of 60-69 year-olds (31.7%) than 16-19 year-olds (19.2%), 30-39 year-olds
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West 1 Southwest Midwestl West 2 Midwest 2 Total
n % n % n % n % n % n %
Good 1,949 58.0 230 55.3 3,613 61.5 1,121 60.3 362 64.4 7,275 60.5
Outstanding 820 24.4 128 31.0 1,340 23.3 537 28.5 112 20.0 2,937 24.4
Fair 479 14.2 49 11.8 763 13.1 174 9.1 78 13.9 1,543 12.8
Poor 114 3.4 8 1.9 122 2.1 27 1.5 10 1.7 281 2.3
Total 3,362 100.0 415 100.0 5,838 100.0 1,859 100.0 562 100.0 12,036 100.0
VO
Note. There were 70 students who did no respond to this question.
(18.1%), 40-49 year-olds (18.7%) and persons age 70 and above (19.8%) indicated 
that they pursed a college preparatory program of study while in high school.
With regard to a vocational technical program of study, a higher percentage of 
16-19 year olds (27.3%) pursued a vocational technical program of study while in high 
school than 20-29 year-olds (14.3%), 30-39 year-olds (12.0%), 40-49 year-olds 
(12.3%), 50-59 year olds (8.9%), and 60-69 year-olds (2.4%). A higher percentage of 
individuals in the age category 70+ (20.9%) than those whose ages were 50-59 
(8.9%) and 60-69 (2.4%) reported that they pursued a vocational-technical program of 
study in high school, and a higher percentage of 20-29 year-olds (14.3%) pursued a 
vocational-technical program in high school than 60-69 year-olds (2.4%).
A higher percentage of both 30-39 year-olds and 50-59 year-olds than 16-19 
year olds (40.0%), 60-69 year-olds (43.9%), and persons age 70 and above (43.0%) 
pursued a general program of study while in high school. Moreover, a higher 
percentage of 50-59 year-olds (54.1%) than 16-19 year-olds and persons aged 70 
and above pursued a general program of study while in high school, and a higher 
percentage of 40-49 year-olds (52.7%) than 16-19 year olds pursued a general 
program of study.
Nearly half (n =5,729 or 47.6%) of the responding PSSB students reported 
that they followed a “general” curriculum of study. College Preparatory was the 
second most pursued area of study with n = 2,717 (22.6%). Tech Prep was the 
program of study least pursued with n = 356 (3.0%). The complete breakdown of 
program of study pursued by age group can be found in Table 20.
Objective 4.b. Individuals Who Encouraged Educational Program Selection bv 
Age. When the cross-tabulation of the variables individuals who encouraged
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Total16-19 20-29 30 -39 40 -49 50 -59 60 -69 70 ♦
n % n % n % n % n % n % n % n %
College
Prep
503 19.2 1,451 25.9 314 18.1 206 18.7 76 24.2 13 31.7 17 19.8 2,580 22.4
Business
Educ
110 4.2 208 3.7 113 6.5 86 7.8 19 6.1 5 12.2 5 5.8 546 4.7
Voc
Tech
715 27.3 803 14.3 209 12.0 135 12.3 28 8.9 1 2.4 18 20.9 1,909 16.6
Tech
Prep
110 4.2 177 3.2 35 2.0 18 1.6 4 1.3 1 2.4 2 2.3 347 3.0
General
1,048 40.0 2,687 48.0 949 54.7 580 52.7 170 54.1 18 43.9 37 43.0 5,489 47.7
Other
136 5.2 276 4.9 115 6.6 75 6.8 17 5.4 3 7.3 7 8.1 629 5.5
Total 2,622 100.0 5,602 100.0 1,735 100.0 1,100 100.0 314 100.0 41 100.0 86 100.0 11,500 100.0
Note. There were 606 students who did not respond to this question.
educational program selection and age of the students was examined, two of the 
categories of individual who most strongly encouraged them to select the educational 
program in which they enrolled were found to be substantively different across age 
groups. These categories were “Parents/guardians” and “Other.” A higher 
percentage of 16-19 year-olds (25.6%) than 30-39 (2.8%), 40-49 year-olds (0.6%), 
50-59 year-olds (0.3%), and persons age 70 and above (12.6%) reported that parents 
or guardians were the individuals who most strongly encouraged them to select the 
educational program in which they enrolled. A higher percentage of 50-59 year olds 
(13.7%) than 16-19 year-olds (3.2%) indicated that someone other than the 
individuals listed most strongly encouraged them to select the program in which they 
enrolled. Regardless of the age group to which they belonged, 57.4% (n=6,883) of 
the 11,997 respondents reported that they made the decision to attend their 
institutions on their own. Fourteen percent (n=1,681) of the responding students 
reported parental encouragement to attend PSSB institutions as shown in Table 21.
Objective 4. c. High Program of Study Recommend bv Age. When the cross- 
tabulation of the variables high school program of study recommended and age of 
students was examined, four of the categories of high school program of study 
recommended were found to be substantively different across the age groups based 
on the established criteria for determining differences. These categories were 
“College Preparatory,” “Business Education,” “Vocational Education,” and “General.”
A higher percentage of 30-39 year-olds (30.1%), 40-49 year-olds (29.6%), and 50-59 
year-olds indicated that they recommended college preparatory program of study to 
high school students who wanted to enroll in the same program in the same program 
and institution in which they (PSSB students) were enrolled than 16-19 year olds
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16- 19 20- 29 30- 39 40 -49 50 -59 60 -69 70 +
lotal
Enc*
n % n % n % n % n % n % n % n %
“ “ ■■ ■ ------
PG" 671 25.6 895 16.0 49 2.8 7 0.6 1 0.3 0 0.0 11 12.6 1,634 14.2
MCC 21 o.e 22 0.4 4 0.2 1 0.1 0 0.0 1 2.3 1 1.1 50 0.4
HC4 125 4.8 70 1.3 6 0.3 2 0.2 1 0.3 0 0.0 1 1.5 205 1.8
MT* 14 0.5 11 0.2 2 0.1 0 0.0 0 0.0 0 0.0 1 1.1 28 0.2
h t 128 4.9 95 1.7 6 0.3 2 0.2 1 0.3 0 0.0 2 2.3 234 2.0
RE* 116 4.4 342 6.1 127 7.3 79 7.2 18 5.7 5 11.6 5 5.7 692 6.0
FR" 132 5.0 388 6.9 145 8.3 98 8.9 18 5.7 2 4.7 3 3.4 786 6.8
PE1 19 0.7 109 1.9 61 35 31 2.8 5 1.6 1 2.3 3 3.4 229 2.0
RP< 44 1.7 147 2.6 71 4.1 61 5.5 24 7.6 4 9.3 2 2.3 353 3.1
NO* 1,269 48.4 3,230 57.8 1,102 63.2 706 63.9 203 64.6 25 58.1 51 58.6 6,586 57.2
or 85 3.2 284 5.1 171 9.8 117 10.6 43 13.7 5 11.6 7 8.0 712 6.2
Total 2,624 100.0 5,593 100.0 1,744 100.0 1,104 100.0 314 100.0 43 100.0 87 100.0 11,509 100.0
ONu>
Note. There were 597 students that did not respond to this item.
'Individual who encouraged bParents/Guardians; "Middle/Jr. High School Counselor;*1 High School Counselor;'Middle/Jr. 
High School Teacher;'High School Teacher; “Relative(s); hFriend(s); 'Previous Employer;'Representative from institution; 
"None, I made the decision alone. 'Other
(17.1 %). Persons age 60-69 were substantively different from all other age groups 
along the dimension of recommending business education as a high school program 
of study to potential PSSB students. A higher percentage of 60-69 year olds (31.0%) 
reported that they recommended a business education program of study to high 
school students who want to enroll in the same program and institution in which they 
(PSSB students) were enrolled than 16-19 year-olds (11.2%), 20-29 year-olds 
(10.7%), 30-39 year-olds (12.6%), 40-49 year-olds(15.5%), 50-59 year-olds (16.9%) 
and persons age 70 and above (11.0%).
A higher percentage of 16-19 year-olds (33.7%) recommended a vocational 
technical high school program of study to students wishing to enroll in the same 
program and institution in which they (PSSB students) were enrolled than 30-39 years 
of old (21%), 40-49 year-olds (18.1%), 50-59 year-olds (22.8%), 60-69 year-olds 
(16.7%), and persons age 70 and above (22%).
A higher percentage of 16-19 year-olds (18.1%), 20-29 year-olds (18.1%), and 
persons age 70 and above (17.1%) indicated that they recommended a general 
program of study to high school students who want to enroll in the same program and 
institution which they (PSSB students) attended than 60-69 year-olds (7.1%).
Except for students age 16-19 years-old, students most often reported that they 
would recommend a college prep program, followed by vocational education, to high 
school students who want to enroll in the same program and institution which they 
(PSSB students) attended. See Table 22 for high school programs of study which 
students reported they would recommend to others by age.
Objective 4.d. Rating of PSSB Institutions bv Age. When the cross-tabulation of 
the variables ratings of the PSSB institution and age of students was examined, two
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Total16-19 20-29 30 -39 40 -49 50 -59 60 -69 70 ♦
n % n % n % n % n % n % n % n %
College
Prepb
444 17.1 1,411 25.3 517 30.1 317 29.6 86 28.0 11 26.2 21 25.6 2,807 24.7
Business
Ede
292 11.2 595 10.7 216 12.6 166 15.5 52 16.9 13 31.0 9 11.0 1,343 11.8
Voc Techd 876 33.7 1,328 23.8 360 21.0 194 18.1 70 22.8 7 16.7 18 22.0 2,853 25.1
Tech Prep 263 10.1 646 11.6 255 14.9 167 15.6 44 14.3 5 11.9 12 14.6 1,392 12.2
General 470 18.1 1,006 18.1 217 12.6 144 13.5 39 12.7 3 7.1 14 17.1 1,893 16.6
Other 252 9.7 583 10.5 151 8.8 82 7.7 16 5.2 3 7.1 8 9.8 1,095 9.6
Total 2,597 100.0 5,569 100.0 1,716 100.0 1,070 100.0 307 100.0 42 100.0 82 100.0 11,383 100.0
Note. There were 723 students who did not respond to this question. 'Program Recommended , bCollege Preparatory,
‘Business Education, ‘Vocational Technical
of the ratings—“Outstanding’’ and "Poori’-were found to be substantively different 
across age groups based on the established criteria for determining differences. A 
higher percentage of both 50-59 year-olds (35.8%) and 60-69 year-olds rated their 
institutions as outstanding than 16-19 year-olds (22.2%), 20-29 year-olds (22.1%), 
and person age 70 and above(21.2%). A higher percentage of persons aged 70 and 
above (20.0%) rated their PSSB institutions as fair than did 40-49 year-olds (9.2%), 
50-59 year-olds (8.9%) and 60-69 year-olds (2.3%). A higher percentage of both 16- 
19 year-olds (13.1%) and 20-29 year-olds (13.9%) rated their institutions as fair than 
did 60-69 year-olds (2.3%).
Of the 12,036 respondents to the question regarding how they rated their PSSB 
institutions, 84% rated their institutions as outstanding or good. These high rating 
were consistent across age group, with “good” being selected by over half of the 
respondents in each age group. See Table 23.
Objective Five: Students' Level of Expectation of Employment in Chosen Career Upon 
Completion of Study bv Selective Enrollment/Pre-enrollment and Employment
Variables
Objective 5. Examine differences in the students' level of expectation of 
employment in chosen career upon completion of study with regard to enrollment/pre- 
enrollment and employment variables: (a) enrollment status (full-time or part-time, (b) 
length of time at institution, (c) distance of institution from students’ residences, (d) 
high school program of study pursued, (e) highest level of education prior to program 
entry, (f) current employment status (working or not working), (g) number of hours 
working per week, (h) relationship of job to educational program, (i) having current job 
prior to enrollment, and (j) obtainment of current job after enrollment.
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Rating of the PSSB Institutions bv Age of Students Enrolled in PSSB Institutions During the Spring of 1999
Rating
Age
Total16-■19 20- 29 30--39 40 -49 50 -59 60 -69 70 ♦
n % n % n % n % n % n % n % n %
Outstd* 583 22.2 1,240 22.1 519 29.7 330 29.9 113 35.8 17 39.5 18 21.2 2,820 24.5
Good 1,618 61.7 3,449 61.5 1,018 58.2 660 59.7 172 54.4 25 58.1 47 55.3 6,989 60.6
Fair 345 13.1 779 13.9 190 10.9 102 9.2 28 8.9 1 2.3 17 20.0 1,462 12.7
Poor 78 3.0 138 2.5 22 1.3 13 1.2 3 0.9 0 0.0 3 3.5 257 2.2
Total 2,624 100.0 5,606 100.0 1,749 100.0 1,105 100.0 316 100.0 43 100.0 85 100.0 11,528 100.0
Os
-J
Note. There were 578 students who did not respond to this question. "Outstanding
Objective 5.a. Students: Level of Expectation of Employment bv Enrollment 
Status. When the cross-tabulation of the variables students' level of expectation of 
employment in chosen career upon completion of study and enrollment status (full­
time or part-time) was examined, none of the categories of students’ level of 
expectation of employment was found to be substantively different between full-time 
and part-time students based on the established criteria for determining differences.
The preponderance of both full-time (n = 4,590 or 52.9%) and part-time 
(n = 1,254 or 45.5%) students viewed their chances of getting a job in their chosen 
fields as excellent. In addition another third of full-time (n = 302 or 34.9%) and part- 
time (n = 1,085 or 38.5%) students felt their chances were good. See Table 24 for 
students’ level of expectation of employment by enrollment status of students enrolled 
in PSSB institutions during the spring of 1999.
Table 24
Students’ Level of Expectation of Employment bv Enrollment Status of Students 





n % n % n %
Excellent 4,590 52.9 1,254 44.5 5,844 50.9
Good 3,027 34.9 1,085 38.5 4,112 35.8
Fair 657 7.8 251 8.9 908 7.9
Poor 141 1.6 50 1.8 191 1.7
Don’t know 246 2.8 179 6.3 425 3.7
Total 8,661 100.0 2,819 100.0 11,480 100.0
Note. There were 626 students who did not respond to this question.
Objective 5.b. Students’ Level of Expectation of Employment bv Length of Time 
at Institution. An examination of the cross-tabulation of the variables students’ level of
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expectation of employment in chosen career upon completion of study and length of 
time at the institution revealed that none of the categories of students’ level of 
expectation was substantively different with regard to length of time respondents 
attended the PSSB institutions based on the established criteria for determining 
differences. Regardless of the length of time respondents matriculated-from less 
than three months to 13 months to 13 or more months-most of the responding 
students felt that they had an excellent chance of obtaining employment in their 
chosen field, with a range of 48.5% to 51.5%. See Table 25 for the breakdown of 
students' perceptions of the possibility of finding a job in their chosen field by how 
long they had been enrolled at the PSSB institution.
Table 25
Students’ Level of Employment Expectation bv Length of Time at Institution of 
Students Enrolled in PSSB Institutions During the Spring of 1999
Level of 
Expectation
Length of Time at Institution
Total< 3 months 3-6 months 7-12 months 13+ months
n % n % n % n % n %
Excellent 265 48.8 667 48.5 2,025 51.2 2,889 51.5 5,846 50.9
Good 190 34.9 496 36.1 1,449 36.6 1,974 35.2 4,019 35.8
Fair 42 7.7 115 8.4 288 7.3 5 8.3 909 7.9
Poor 9 1.8 21 1.5 59 1.5 102 1.8 191 1.7
Don't know 37 6.8 75 5.5 134 3.4 181 3.2 427 3.7
Total 543 100.0 1,374 100.0 3,955 100.0 5,151 100.0 11,392 100.0
Mote. There were 714 students who did not respond to this question
Objective 5.c. Students’ Level of Employment Expectation bv Location of the 
Institution From Residence. When the cross-tabulation of the variables students’ level 
of expectation of employment in chosen career upon completion of study and
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distance of institution from students’ residences was examined, none of the 
categories of students’ level of expectation of employment was found to be 
substantively different, with regard to how far students lived from the PSSB 
institutions they attended, based on the established criteria for determining 
differences. See Table 26.
Table 26
Students' Level of Expectation of Employment bv Distance of Institution from 





Distance of Institution from Residence
Total
Same town <25 miles 25-49 mies 50-100 miles 100* miles
n % n % n % n % n % n %
Excellent 2,262 51.9 1,446 49.3 1,233 50.9 580 51.6 322 49.3 5,843 50.8
Good 1,535 35.2 1,108 37.7 850 35.1 387 34.4 231 35.4 4,111 35.8
Fair 350 8.0 224 7.6 193 7.9 86 7.6 54 8.3 907 7.9
Poor 62 1.4 33 1.3 45 1.9 26 Z 3 19 2.9 191 1.6
Don't
know
148 3.5 119 4.1 103 4.2 46 4.1 27 4.1 443 3.9
Total 4,357 100.0 2,936 100.0 2,424 100.0 1,125 100.0 653 100.0 11,495 100.0
Mote. There were 611 students who did not respond to this question. 'Level of
Expectation
Objective S.d. Students’ Level of Expectation of Employment bv High School 
Program of Study Pursued. An examination of the cross-tabulation of the variables 
students’ level of expectation of employment in chosen career upon completion of 
study and high school program of study pursed showed that none of the student’s 
levels of expectation of employment was substantively different with regard to the 
high school programs of study they pursued based on the established criteria of 
determining differences.
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Approximately half of the respondents who indicated that their high school 
program of study was college preparatory (n = 1,363 or 53.2%) business education (n 
= 266 or 48.9% ), vocational technical education (n = 178 or 51.2%), general (n = 
2,719 or 50%) or other (n = 299 or 47.8%) rated their chances of obtaining 
employment in their chosen fields as excellent. Another third of each group rated 
their chance as good, as shown in Table 27.
Objective 5.e. Students' Level of Expectation of Employment Expectation bv 
Highest Level of Education Prior to Program Entry. When the cross-tabulation of the 
variables students’ level of expectation of finding employment in chosen career upon 
completion of study and highest level of education prior to program entry was 
examined, two of the levels of expectation of finding employment were found to be 
substantively different across highest level of education students completed prior to 
enrollment in PSSB institutions. These levels of expectation of finding employment in 
their chosen fields were “Excellent” and “Good.”
A relatively high percentage of students whose highest level of education prior 
to enrolling the PSSB institution they were attending had a GED diploma (51.53%); a 
home schooling equivalency diploma (46.3%); a high school diploma (49.1%); 
employer training after high school (55.5%); some vocational or college classes 
(55.6%); vocational/technical degree, certificate, or diploma (55.6%); or an associate 
degree(52.3%) and reported that they believed their chances of getting jobs in their 
chosen field were excellent as compared to students whose highest level of 
education prior to program entry was eighth grade or less (36.2%). In contrast, a 
higher percentage of students whose highest level of education was eighth grade or 
less (46.6%) reportedly felt their chances of getting a job in their chosen field were
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good as compared to students whose highest level of education was some high 
school (36.3%); GED (34.7%); employer training after high school (31.9%); some 
vocational or college classes (32.9%); vocational/technical degree, certificate, or 
diploma (32.4%); associate degree (32.4); and bachelors degree (36.5%). See Table 
28 for a complete breakdown of chance of getting a job in their chosen field by 
highest level of education before enrollment.
Objective 5.f. Students’ Level of Expectation of Employment bv Current 
Employment Status. When the cross-tabulation of the variables students’ level of 
expectation of employment in chosen career upon completion of study and current 
employment status was examined, none of the categories of students’ level of 
expectation of employment was found to be substantively different, with regard to 
students’ current employment status, based on the established criteria for determining 
differences.
Nevertheless, 51.2% (n = 4,491) of the responding students who were 
employed at the time when they completed the survey rated their chances of finding a 
job in their chosen fields upon graduation as excellent, and 35.9% (n=3,144) of them 
rated their chances as good. Likewise, 49.9% (n=1,362) of the unemployed 
respondents rated their chances of finding employment in their chosen field upon 
graduation as excellent and 35.6% (n=973) of them considered their chances of 
finding employment upon graduation to be good. See additional information in Table 
29.
Objective 5.g. Students’ Level of Expectation of Employment Expectation bv 
Number of Hours Working Per Week. When the cross-tabulation of the variable 
students’ level of expectation of employment in chosen career upon completion of
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Students' Level of Expectation of Employment bv High School Program of Study of Students Enrolled in PSSB Institutions 




High School Program of Study
Total
ColPrep BusEd VocTech TechPrep Gen Other
n % n % n % n % n % n % n %
Excellent 1,363 53.2 266 48.9 996 51.9 178 51.2 2,719 50.0 299 47.8 5,821 50.9
Good 889 34.7 214 39.4 646 33.7 118 33.9 2,015 37.0 213 34.1 4,095 35.8
Fair 167 6.5 35 6.4 173 9.0 22 6.3 442 8.1 67 10.7 906 7.9
Poor 39 1.5 7 1.4 34 1.8 15 4.3 75 1.4 21 3.4 191 1.7
Don't know 104 4.1 21 3.9 69 3.6 15 4.3 192 3.5 25 4.0 426 3.7
Total 2,562 100.0 543 100.0 1,918 100.0 348 100.0 5,443 100.0 625 100.0 11,439 100.0


















Students' Level of Expectation of Employment in Chosen Career bv Highest Level of Education Prior to Program Entry of 
Students Enrolled in PSSB Institutions During the Spring of 1999
Level of Education Level of Expectation
Excellent Good Fair Poor Don't Know
Total
n % n % n 2k n 2k n 2k n 2k
8th Grade or Less 21 36.2 27 46.6 4 6.9 3 5.2 3 5.2 58 100.0
Some High School 276 45.9 218 36.3 51 8.5 18 3.0 38 6.3 601 100.0
GED 385 51.5 259 34.7 70 9.4 9 1.2 24 3.2 747 100.0
Home School 
(Diploma)
37 46.3 30 37.5 5 6.3 3 3.8 5 6.3 80 100.0
High School Diploma 2,673 49.1 2,069 38.0 443 8.1 84 1.5 171 3.1 5,440 100.0
Empl Tmg Alter H S* 106 55.5 61 31.9 13 6.8 4 2.1 7 3.7 191 100.0
Some Voc/College 1,380 55.4 818 32.9 172 6.9 34 1.4 86 3.5 2,490 100.0
Voc
Degree/Cert/Diplob
441 55.6 257 32.4 57 7.2 9 1.1 29 3.7 793 100.0
Associate Degree 268 52.3 166 32.4 44 8.6 11 2.1 23 4.5 512 100.0
Bachelors Degree /+ 239 45.9 190 36.5 40 7.7 14 2.7 38 7.3 521 100.0
Total 5,826 51.0 4,095 35.8 899 7.9 189 1.7 424 3.7 11,433 100.0
Note. There were 673 students who did not respond to this item.
'Employment training after high school; 'Vocational/technical degree, certificate, or diploma
Table 29
Students* Level of Expectation of Employment bv Current Employment Status of






n % n % n %
Excellent 4,491 51.2 1,362 49.9 5,853 50.9
Good 3,144 35.9 973 35.6 4,117 35.8
Fair 678 7.7 232 8.5 910 7.9
Poor 134 1.5 57 2.1 191 1.7
Don’t know 321 3.7 106 3.9 427 3.7
Total 8,768 100.0 2,730 100.0 11,498 100.0
Note. 608 students did not respond to this question.
study and number of hours working per week was examined, none of the categories 
of students level of expectation of employment was founded to be substantively 
different as relates to the number of hours they worked per week based on the 
established criteria for determining differences. Half of the students who worked less 
than 10 hours a week (n = 588 or 50%) rated their chances of finding employment in 
their chosen field as excellent; another 35.3% of these students (n = 411) thought 
their chances were good. A similar pattern of responses was evident for students 
working 10-20 hours, with 54.4% (n = 1,194) selecting excellent and 33.2% (n =729) 
selecting good. Students working 21-30 hours, 31-40 hours and those working more 
than 40 hours responded in the same manner, as evidenced by Table 30.
Objective 5.h. Students' Level of Expectation of Employment bv Relationship 
of Job to Educational Program. When the cross-tabulation of the variables students’ 
level of expectation of employment in chosen career upon completion of study and
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Students’ Level of Expectation of Employment bv Number of Hours Working Per Week of Students Enrolled in PSSB 




Number of Hours Working
Total
<10 hours 10-20 hours 21-30 hours 31-40 hours 40+ hours
n % n % n % n % n % n %
Excellent 588 50.7 1,194 54.4 1,082 50.3 954 50.7 673 48.8 4,491 51.2
Good 411 35.3 729 33.2 798 37.1 683 37.3 523 37.9 3,144 35.9
Fair 97 8.3 165 7.5 183 8.5 129 6.9 104 7.5 678 7.7
Poor 21 1.8 38 1.7 27 1.4 31 1.6 17 1.2 134 1.5
Donl Know 46 3.9 68 3.2 59 2.7 84 4.5 64 4.6 321 3.7
Total 1,163 100.0 2,194 100.0 2,149 100.0 1,881 101.0 1,381 100.0 8,768 100.0
Note. There were 3,338 students who did not respond to this item.
the relationship of their current jobs to the educational programs in which they were 
enrolled was examined, two of the reported levels of employment expectation were 
found to be substantively different across their ratings of the relationship of their 
current jobs to their educational programs, based on the established criteria for 
determining differences. These levels of employment expectation were “Excellent” 
and “ Good.”
A higher percentage of students who felt their jobs were definitely related to 
their educational programs (64.6%) also believed that their chances of getting a job in 
their chosen careers after graduation were excellent than students who felt their jobs 
were either somewhat related (44.4%) or not related (43.4%) to their educational 
programs. Among students who believed their chances of getting a job in their 
chosen careers were good, there was a higher percentage of students who reported 
that their job were either somewhat related (41.8%) or not related (39.9%) to their 
studies than students who reported their jobs were definitely related (27.7%).
More than two-fifths of employed students were working in jobs that were not 
related to the occupation for which they were preparing themselves, and only 36% 
held jobs that were definitely related to the educational programs for which they were 
preparing themselves to enter upon graduation. Refer to Table 31 for additional 
information regarding what students reported their chances of getting a job in their 
chosen careers after graduation were when the relationship of the jobs in which they 
were employed was taken in to account.
Objection 5. i. Students' Level of Expectation of Employment bv Having Current 
Job Prior to Enrollment. When the cross-tabulation of the variables students’ level of 
expectation of employment in chosen career upon completion of study and having
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Table 31
Students’ Level of Expectation of Employment bv Relationship of Job to Educational




Relationship of Job to Educational Program
Definitely Somewhat Not related Total
n % n % n % n %
Excellent 2,013 64.6 751 44.4 1,666 43.4 4,430 51.2
Good 866 27.7 707 41.8 1,526 39.9 3,099 35.8
Fair 136 4.4 135 7.9 403 10.5 674 7.9
Poor 33 1.1 20 1.2 76 1.9 129 1.5
Don’t know 69 2.2 80 4.7 166 4.3 315 3.6
Total 3,117 100.0 1,693 100.0 3,837 100.0 8,647 100.0
Mote. There were 714 students did not respond to this question.
current job prior to enrollment was examined, none of the categories of level of 
employment expectation was found to be substantively different between students 
who did/did not have a job prior to enrollment, based on the established criteria for 
determining differences.
Of the 8,661 working students, 4,959 responded yes to the question about 
whether they had their current jobs before enrolling at their PSSB institutions; 48.9% 
of them (n=2,429) thought they had an excellent chance of getting jobs in their 
chosen fields, and 37.1% (n = 1, 846) felt they had a good chance, and 33.9% (n =
1,257) felt their chances were good. See Table 32 for details.
Objective 5.i. Students* Level of Expectation of Employment bv Obtainment of 
Current Job After Enrollment. When the cross-tabulation of the variables students’
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Table 32
Students’ Level of Expectation of Employment bv Having Current Job Prior to




Having Current Job Prior to Enrollment
Yes No Total
n % n % n %
Excellent 2,429 48.9 2,012 54.3 4,441 51.3
Good 1,846 37.1 1,257 33.9 3,103 35.8
Fair 397 8.0 273 7.5 670 7.7
Poor 80 1.6 49 1.4 129 1.5
Don’t know 207 4.4 111 2.9 318 3.7
Total 4,959 100.0 3,702 100.0 8,661 100.0
Mote. There were 3,445 students who did not response to this item.
level of expectation of employment in chosen career upon completion of study and 
obtainment of current job prior to enrollment was examined, one of the categories of 
reported level of employment expectation was found to be substantively different with 
regard to how students obtained their current job after they enrolled, based on the 
established criteria for determining differences. Among students who rated their PSSB 
institutions as excellent, a higher percentage of them reported that an institutional 
employee helped them find their current jobs (62.6%) than those who reported that a 
person not affiliated the person with the institution helped them find a job (52.5%) or 
that they found their jobs by themselves (50.8%). See Table 33 for details.
Objective Six: Students’ Ratings of PSSB Institutions Bv Selected Pre-enrollment
Variables.
Objective 6. Examine differences in students’ ratings of PSSB institutions with 
regard to pre-enrollment variables: (a) visiting the institution prior to enrolling, (b)
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Table 33
Students' Level of Expectation of Employment bv Obtainment of Current Job After















n % n % n % n % n * n %
Excellent 466 62.6 190 58.6 255 52.5 1,172 50.8 441 48.9 2,524 52.9
Good 222 29.9 90 27.8 165 33.9 830 35.9 326 36.2 1.633 34.3
Fair 40 5.5 27 8.3 37 7.6 183 7.9 77 8.6 364 7.6
Poor 6 0.1 6 1.9 12 2.5 42 1.8 13 1.4 79 1.8
Dont know 14 1.9 11 3.4 17 3.5 80 3.6 44 4.9 166 3.4
Total 748 100.0 324 100.0 486 100.0 2,307 100.0 901 100.0 4,766 100.0
Mote. The responses to this item included only students who were employed.
consideration to attend while in high school, (c) source of first knowledge of the 
institution, (d) accuracy of admissions information, (e) accuracy of program/career 
information, (f) clarity of information from admissions counselor, (g) clarity of 
information from department/instructional advisor, and (h) individual who encouraged 
educational program selection.
Objective 6.a. Students' Ratings of PSSB Institutions bv Visiting the Institution 
Prior to Enrolling. An examination of the cross-tabulation of the variables students’ 
rating of the PSSB institutions and visiting the institution prior to enrolling showed that 
one of the students’ rating categories was substantively different with regard to 
visiting the institution prior to enrolling, based on the established criteria for 
determining differences. A higher percentage of students who had not visited their 
PSSB institutions prior to enrollment (14.1%) rated their institutions as poor than
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students who had visited their institutions prior to enrollment. None of the other 
ratings of the PSSB was found to be different
The majority of respondents rated the institutions they were attending as good 
irrespective of whether they had visited prior to enrollment. Of those who visited the 
PSSB institution before enrolling, 97% (n= 6,645} rated it outstanding or good. Of 
respondents who did not visit the institution prior to their enrollment 85.6% (o= 3,564) 
gave positive ratings. Table 34 shows level of satisfaction of students based the 
institution before enrolling.
Table 34
Students* Ratings of PSSB Institutions bv Visiting the Institution Prior to Enrolling of 




Visiting the Institution Prior to Enrollment
Yes No Total
n % n % n %
Outstanding 2,024 29.5 912 21.9 2,936 26.7
Good 4,621 67.5 2,652 63.7 7,273 66.1
Fair 176 2.6 586 14.1 762 6.9
Poor 26 0.4 11 0.3 37 0.3
Total 6,847 100.0 4,161 100.0 11,008 100.0
Note. There were 1,098 students who did not respond to this question.
Objective 6. b. Students* Ratings of PSSB Institutions bv Consideration to 
Attend While in High School. When the cross-tabulation of the variables students’ 
ratings of PSSB institutions and consideration to attend while in high school was 
examined, none of the students' ratings of PSSB institutions was found to be
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substantively different with regard to consideration to attend while in high school, 
based on the established criteria.
Approximately one-fourth of all respondents (n = 2,933) rated the institutions 
in which they were enrolled as outstanding regardless of whether they considered 
attending that PSSB while still in high school, and two-fifths (n = 7252), rated them 
good. More than half of the respondents (n = 6,902) did not seriously consider 
attending the PSSB institution in which they were enrolled while in high school, as 
shown in Table 35.
Table 35
Students' Ratina of PSSB Institutions bv Consideration to Attend While in High 




Consideration to Attend While Still in H.S.
Yes No Uncertain Total
n % n % n % n %
Outstanding 995 25.2 1,693 24.5 245 24.9 2,933 24.8
Good 2,415 61.2 4,251 61.6 586 59.8 7,252 61.3
Fair 468 11.9 938 13.6 133 13.5 1,539 13.0
Poor 70 1.7 20 0.3 18 1.8 108 0.9
Total 3,948 100.0 6,902 100.0 982 100.0 11,832 100.0
Mote. There were 274 students who did not respond to these items.
Objective 6.c. Students ‘ Ratina of PSSB Institutions bv Source of First 
Knowledge of the Institution. When the cross-tabulation of the variables students’ 
rating of PSSB institutions and first knowledge of the institution was examined, one of 
the ratings-uOutstandingn-was found to be substantively different with regard to first 
source of knowledge, based on the established criteria for determining differences. A 
higher percentage of students who reported that their first source of knowledge was a
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Veteran’s Administration counselor rated their PSSB institutions as outstanding 
(34.4%) than students whose first source of knowledge was a high school teacher or 
counselor (23.9%), parents or guardians (22.8%) or some other source (21.9%). 
None of the other ratings was different with regard to first source of knowledge of the 
institution. See Table 36 for detail information regarding students' ratings of their 
PSSB institution by first source of knowledge.
Table 36
Students’ Rating of PSSB Institutions bv Source of First Knowledge of Students 





Ratings of the PSSB Institution
Total
Outstanding Good Fair Poor
n % n % n % n % n %
HCT* 523 23.9 1,361 62.1 260 11.9 48 2.2 2,192 100.0
NPMb 111 28.2 224 57.0 49 12.5 9 2.3 393 100.0
MOc 201 25.6 485 61.7 80 10.2 20 2.5 786 100.0
TVRd 142 28.4 275 55.0 71 14.2 12 2.4 500 100.0
FR* 791 25.1 1906 60.4 401 12.7 56 1.8 3,154 100.0
SW 96 27.4 208 59.3 39 11.1 8 2.3 351 100.0
ESC9 49 27.1 108 59.7 22 12.2 2 1.1 181 100.0
VRCh 75 27.8 148 54.8 43 15.9 4 1.5 270 100.0
PG' 203 22.8 550 61.7 111 12.5 27 3.0 891 100.0
VAC1 22 34.4 37 57.8 4 6.3 1 1.6 64 100.0
OTk 701 21.9 1,943 60.8 458 14.3 92 2.9 3,194 100.0
Total 2,914 24.3 7,245 60.5 1,538 12.8 279 2.3 11,976 100.0
Mote. There were 130 students who did not respond to this item. 
aHigh school teacher or counselor; bNewpaper or magazine ad; information mailed to 
me by this institution; *T.V. or radio;6 Friend(s); 'Someone working at this institution; 
Employment Services counselor Vocational Rehabilitation counselor 
'Parent/guardian; Veteran’a Administration counselor '‘Other
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Objective 6.d. Students* Ratings of PSSB Institutions bv Accuracy of
Admissions Information. An examination of the cross-tabulation of the variables 
students rating of PSSB institutions and accuracy of admissions information showed 
that all four of the categories of ratings of the PSSB institutions were substantively 
different with regard to accuracy of admissions information, based on the established 
criteria for determining differences. These categories were”Outstanding,” “Good,” “ 
Fair,” and “Poor.”
Among students who rated their PSSB institutions as outstanding a higher 
percentage reported that all of the information they received prior to enrolling was 
accurate (35.3%) than students who reported that they did not receive admissions 
information prior to enrolling (16.4%), that most of the admissions information they 
received prior to enrolling was accurate (15.5%), that about half of the information 
they received was accurate (6.5%), that most of the information they received was 
not accurate (7.1%), and that none of the information they received was accurate 
(14.9%). Overall, nearly one-fourth of students (24.5%) rated their PSSB institutions 
as outstanding. A higher percentage of students reported that a) they did not receive 
any admissions information rated their PSSB institution as good(63.5%) than did 
students who reported that, b) all of the admission information they received was 
accurate (57.6%), c) most of the information they received was accurate (67.1%) that 
d) about half of the pre-admissions information they received was accurate (46.8%), 
most of the pre-admission information was accurate( 35.8%). Overall, three-fifths 
(60.4%) of the students rated their PSSB institution as good.
Among students who rated their PSSB institutions as fair, a higher percentage 
of two groups of students-those who reported that about half of the admissions
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information they received prior to enrolling was accurate (37.0%) and those who 
reported that most of the information they received was not accurate (33.0%)-than (a) 
students who reported that they did not receive any admissions information (16.8%), 
(b) students who reported that all of the admission information they received was 
accurate (6.5%), (c) students who reported that most of the admission information 
they received was accurate (15,5%), and (d) students who reported that none of the 
information they received prior to enrolling was accurate (16.4%).
A higher percentage of students who reported that none of the admissions 
information they received prior to enrolling was accurate rated their PSSB institution 
as poor (32.9%) than students who reported that all the admissions information they 
received was accurate (0.6%), students who reported that most of the admissions 
information they received was accurate (1.9%), students who reported that about half 
of the admissions information was accurate (9.7%), and students who reported that 
most of tiie admissions information was not accurate (18.7%). In addition, a higher 
percentage of students who reported that most of the admission information they 
received was not accurate rated their PSSB institutions as poor than students who 
reported (a) that they did not receive any admissions information, (b) that all of the 
admissions information received was accurate, and (c) that most of the admissions 
information that they received prior to enrolling was accurate.
Of the 11,995 students who responded to these items 1,563 (13%) of them 
reported that they received no admissions information prior to enrolling.
Nevertheless, 79% (n=1,249) of this group rated the institution as outstanding or 
good. Nearly half of the students (n=5,724 or 47.7%) indicated that all of the 
information they received prior to enrolling was accurate as shown in Table 37.
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Students* Ratings of PSSB Institutions bv Accuracy of Admissions Information of Students Enrolled in PSSB Institutions 




Accuracy of Admissions information
Total
Did not receive All accurate Most accurate Half accurate Most not 
accurate
None accurate
n % n % n % n % n % n % n %
Outstanding 256 16.4 2,020 35.3 592 15.5 41 6.5 14 7.1 10 14.9 2,933 24.5
Good 993 63.5 3,299 57.6 2,557 67.1 295 46.8 81 40.9 24 35.8 7,249 60.4
Fair 262 16.8 371 6.5 591 15.5 233 37.0 66 33.3 11 16.4 1,534 12.8
Poor 52 3.3 34 0.6 73 1.9 61 9.7 37 18.7 22 32.9 279 2,3
Total 1,563 100.0 5,724 100.0 3,813 100.0 630 100.0 198 100.0 67 100.0 11,995 100.0
Nete. There were111 students who did not respond to this question.
Objective 6.e. Students* Ratings of PSSB Institutions bv Accuracy of
Program/Career Information. When the cross-tabulation of the variables students’ 
ratings of PSSB institutions and accuracy of program/career information received prior 
to enrollment was examined, all four of the categories of ratings-“Outstanding,” 
“Good," “Fair,” and uPoor”-were found to be substantively different with regard to 
accuracy of program/career information, based on the established criteria for 
determining differences. A higher percentage of students who reported that all of the 
program/career information they received was accurate rated their PSSB institutions 
are outstanding (37.3%) than students who reported that (a) they received no 
program information before enrolling (16.1%), (b) most of the program/career 
information they received was accurate (16.6%), (c) about half of the program/career 
information was accurate (7.3%), (d) most of the program/career information was not 
accurate (8.0%), and (e) that none of the program/career information that they 
received prior to enrolling was accurate(12.2%).
Among students who rated their PSSB institutions as good, a higher 
percentage of them reported that most of the program/career information they 
received was accurate (66.9%), than students who reported that about half of the 
program/career information they received before enrolling was accurate (48.5%), that 
most of the information they received before enrolling was not accurate (39.1%), and 
that none of the information they received was accurate (24.4%).
A higher percentage of students who reported receiving no program/career 
information before enrolling rated their PSSB institution as good (64.9%) than
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students who reported that the information they received prior to enrolling was either 
about half accurate, mostly not accurate, or not at all accurate. Finally, a higher 
percentage of students who reported that all of the information they received was 
accurate rated the institution as good than students who reported that r-ost or all of 
the information was inaccurate.
A higher percentage of students who reported that: (a) about half of the 
program/career information they received before enrolling was accurate (34,8%),
(b) most of the program/career information they received was not accurate (28.8%), 
and (c) none of the program/career information they received was accurate rated their 
PSSB institutions as fair than students who: reported that they received no 
program/career information before enrolling (16.3%), reported that all of the 
program/career information they received they received was accurate (5.7%), and 
reported that most of the program/career information they received was accurate 
(15.1%).
Of the 12,000 students who responded to the question about program/career 
information, 1,953 (16.3%) indicated that they did not receive any information about 
the program before enrolling. Nevertheless, 81% of them (n=1583) rated the 
institution as outstanding or good. See Table 38 for a breakdown of responses about 
program/career institutional rating.
Objective 6.f. Students* Ratings of PSSB Institutions by Clarity of Information 
from Admissions Counselor. An examination of the cross-tabulation of the variables 
students’ ratings of PSSB institutions and clarity of information from admissions
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Students' Ratings of PSSB Institutions by Accuracy of Program/Career Information of Students Enrolled in PSSB 














n % n % n % n % n % n % n %
Outstanding 315 16.1 1,867 37.3 671 16.6 51 7.3 17 80 10 12.2 2,931 24.5
Good 1,268 64.9 2,833 56.5 2,707 66.9 340 48.5 83 39.1 20 24.4 7,251 60.4
Fair 318 16.3 284 5.7 610 15.1 244 34.8 61 28.8 22 26.8 1,539 12.8
Poor 52 2.7 25 0.5 55 1.4 66 9.4 51 24.1 30 36.6 279 2.3
Total 1,953 100.0 5,009 100.0 4,043 100.0 701 100.0 212 100.0 82 100.0 12,000 100.0
Note. There were106 students who did not respond to this question.
counselor revealed that all four of the rating categories were substantively different 
with regard to clarity of admission information prior to student enrollment, based on 
the established criteria for determining differences.
A higher percentage of students who reported that almost all of the information 
provided by admissions counselors was well explained rated their PSSB institutions 
as outstanding (36.9%) than students who reported that (a) they did not talk with an 
admissions counselor (20.0%), (b) most of the admission information was well 
explained (21.7%), (c) some of the admissions information was well explained 
(13.8%), (d) most of the admissions information was not will explained (7.3%) and (e) 
almost none of the information was well explained (7.7%). Among students who rated 
their PSSB institutions as good, a higher percentage of them reported (a) that most of 
the admissions counselors was well explained (65.8%), (b) that they did not talk with 
the admissions counselor (63.1%), and (c) that some of the information provided by 
admission counselors was well explained (60.7%) than students who reported that 
most of the information provided by admissions counselors was not well explained 
(4.3%) and that almost none of the information was well explained (45.5%).
Moreover, a higher percentage of students rated their institutions as good and 
indicated that almost all of the information provided by admissions counselors was 
well explained (56.0%) than students who rated their institution as good and reported 
that almost none of the information provided by admission counselor was well 
explained (45.4%).
Among students who rated their PSSB institutions as poor, a relatively high 
percentage of them reported that almost none of the information provided by 
admissions counselors was well explained (17.3%) as compared to students who
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reported either that some of the information provided was well explained (4.6%), that 
they did not talk with an admissions counselor prior to enrolling (2.1%), that they did 
not talk with and admissions counselor prior to enrolling (2.1%), that most of the 
information was well explained (1.1%), or that almost all of the information was well 
explained (0.7%).
More than one-fourth of the students (28.9% or n= 3,472) indicated that they 
did not talk with a counselor prior to enrolling, but 30.4% ( 3,651) students indicated 
that almost all information provided by admissions counselors was well explained.
See Table 39 for students rating of the institutional by clarity of admission counselors
information.
Objective 6. a. Students ' Ratings of PSSB Institutions bv Clarity of 
Information from Department/Instructional Advisor. When the cross-tabulation of the 
variables students’ ratings of PSSB institutions and clarity of information from 
department/ instructional advisor was examined, all four of the ratings categories were 
found to be substantively different with regard to clarity of information from 
department/instructional advisors, based on the established criteria for determining 
differences.
Among students who rated their institutions as outstanding, a relatively high 
percentage of them indicated that almost all of the information provided by 
department/instructional advisors prior to students’ enrollment was well-explained 
(36.4%) as compared to students who reported that they didn’t talk to an advisor 
(21.6%), that most things were well explained (20.1 %), that some things were not well 
explained (12.7%), that most things were not well explained (8.5%), or that almost 
nothing was well explained (8.7%).
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Students' Ratings of PSSB Institutions by Clarity of Information from Admissions Counselor of Students Enrolled in PSSB 
Institutions Purina the Spring of 1999
Ratings
Clarity of information from Admissions Counselor
Total








n % n % n % n 3k n 3k n 3k n 3k
Outstanding 727 20.9 1,343 36.9 646 21.7 169 13.8 30 7.3 20 7.7 2,935 24.4
Good 2,188 63.1 2,046 56.0 1,962 65.8 750 60.7 193 47.3 118 45.4 7,257 60.4
Fair 486 13.9 236 6.4 341 11.4 259 20.9 138 33.7 77 29.6 1,537 12.9
Poor 71 2.1 26 0.7 34 1.1 57 4.6 48 11.7 45 17.3 281 2.3
Total 3,472 100.0 3,651 100.0 2,983 100.0 1,235 100.0 409 100.0 260 100.0 12,010 100.0
VO
Note. There were 96 studen s who did not respond to this question.
When students rated their PSSB institutions as good, a higher percentage of 
them who reported (a) that most things were well explained (65.7%), (b) that they did 
not talk to advisor before enrolling (62.3%), or that some things were well explained 
than students who reported that most things were not explained (47.2%) or that 
almost nothing was well explained (36.9%).
A relatively high percentage of students rated their PSSB institutions as fair and 
reported that most things were not well explained (32.9%), as compared to students 
who reported (a) that they did not talk to an advisor before enrolling (13.8%), (b) that 
almost everything was well explained (6.4%), (c) that most things were well explained 
(12.8%), or (d) that some things were well explained (22.2%). Moreover, students 
who reported that almost nothing was well explained (31.8%) at a relatively higher 
rate than students who reported (a) that they did not talk to an advisor before 
enrolling, (b) that most things were well explained, and (c) that almost everything was 
well explained.
Among students who rated their institutions as poor, a higher percentage of 
them reported that almost nothing was well explained (22.6%) than students who 
reported that most things were not well explained (11.4%), that some things were not 
well explained (4.2%). That they didn’t talk to an advisor before enrolling (2.3%), that 
most things were well explained (1.4%), or that almost everything was well explained.
More than one-third of the respondents (n = 4,300 or 35.8%) did not talk to a 
departmental/instructional advisor prior to admission at the PSSB institution. Overall, 
84.9% (n= 10,184) of the PSSB students rated the institution as outstanding or good. 
Refer to Table 40.
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Students' Ratings of PSSB Institutions by Clarity of Information from Department/Instructional Advisor of Students 
Enrolled in PSSB Institutions During the Spring of 1999
Ratings
Clarity of Information from Department/Instructional Advisor











n % n % n % n % n % n % n %
Outstanding 931 21.6 1317 36.1 514 20.1 127 12.7 26 8.5 17 8.7 2932 24.4
Good 2,679 62.3 2072 56.8 1676 65.7 608 60.9 145 47.2 72 36.9 7252 60.5
Fair 592 13.8 232 6.4 326 12.8 221 22.2 101 32.9 62 31.8 1534 12.8
Poor 98 2.3 25 0.7 36 1.4 42 4.2 35 11.4 44 22.6 280 2.3
Total 4,300 100.0 3646 100.0 2552 100.0 998 100.0 307 100.0 195 100.0 11998 100.0
V ©
• t *
Note. There were108 students who did not respond to this question.
Objective 6. h. Students’ Ratings of PSSB Institutions bv Individual who
Encouraged Program Selection. An examination of the cross-tabulation of the 
variables students’ ratings of PSSB institutions and individuals who encouraged 
educational program selection showed that three of the four categories of students’ 
ratings were substantively different with regard to the individual who most strongly 
encouraged them to select the educational program in which they enrolled, based on 
the established criteria for determining differences. These categories were 
“Outstanding,” “Good,” and “Poor.”
A relatively high percentage of students who indicated that the person who 
most strongly encouraged them were representatives of the PSSB institutions in 
which they were enrolled rated their institutions as outstanding (33.2%) as compared 
to students who reported they were most strongly influenced by parents/guardians 
(23.2%), high school counselors (23.2%), previous employers (23.2%), and relatives 
(3.7%). So few students reported that relatives were the persons who most strongly 
encouraged them to select in the programs in which they enrolled (3.7%) that every 
other category of persons who most strongly encouraged them was substantively 
different when they rated the institution as outstanding. Concomitantly, when 
students rated their PSSB institutions as good, a relatively high percentage of them 
reported that relatives most strongly encouraged them to select the program in which 
they enrolled (77.7%) as compared to any other individual.
A higher percentage of students who rated their PSSB institutions as poor 
reported that middle school teachers most strongly encouraged to select the program 
in which they enrolled (13.3%) than any other individual.
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More than half of the students (n=6871) indicated that no other person strongly 
encouraged them to do so. See Table 41 for how students rated their PSSB 
institutions by the individuals who most strongly encouraged them to select the 
programs in which they enrolled.
Table 41
Students’ Ratings of PSSB Institution bv Individuals Who Encouraged Educational 




Student’s Rating of the PSSB Institution
Outstanding Good Fair Poor
lotai
Enco* n % n % n % n % n %
“
PGb 389 23.2 1,016 60.6 224 13.4 47 2.8 1,676 100.0
MCC 15 29.4 28 54.9 7 13.7 1 2.0 51 100.0
HCd 48 23.2 126 60.9 31 15.0 2 1.0 207 100.0
M T 7 23.3 16 53.3 3 10.0 4 13.3 30 100.0
HT 61 25.4 142 59.2 33 13.8 4 1.7 240 100.0
RE9 20 3.7 418 77.7 80 14.9 20 3.7 538 100.0
FRh 221 26.5 505 60.6 90 10.8 18 2.2 834 100.0
PE' 55 23.2 144 60.8 33 13.9 5 2.1 237 100.0
RP1 122 33.2 207 56.3 32 8.7 7 1.9 368 100.0
NOk 1,625 23.7 4,217 61.4 889 12.9 140 2.0 6,871 100.0
or 189 24.8 428 56.2 113 14.8 32 4.2 762 100.0
Total 2,752 23.3 7,247 61.3 1,535 13.0 280 2.4 11,814 100.0
Note. There were 292 students who did not respond to this item.
individual who encouraged bParents/Guardians; cMiddle/Jr. High School Counselor 
d High School Counselor eMiddle/Jr. High School Teacher 'High School Teacher 
9Relative(s); hFriend(s); 'Previous Employer‘Representative from institution; 
kNone, I made the decision alone. 'Other
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Objectives Seven: Students’ Recommendations of Educational Program to Others bv 
Selected PSSB Program and Institutional Variables.
Objective 7. Determine if a relationship exists between whether students would 
recommend the educational program to others and the following selected PSSB 
program and institutional variables: (a) availability of courses, (b) programs matched 
with talents and interests, (c) finding employment in the future, (d) convenience of 
course offerings, (e) obtainment of student loans, (f) friend(s) in program, (g) 
recommendation of trustworthy, and (h) affordability of the program.
Objective 7.a. Students’ Recommendations of Educational Program bv 
Availability of Courses. When the cross-tabulation of the variable students’ 
recommendations of educational programs and availability of courses was examined, 
two of the three categories of recommendations were found to be substantively 
different across the importance of availability of courses, based on the established 
criteria for determining differences. These categories were the response “Yes” and 
“No” to the query “Would you recommend this educational program to others?
Among students who reported that they would recommend their educational 
program to others, a higher percentage of them also indicated that availability of 
courses was very important (84.7%) than students who felt that availability of courses 
not a factor in their decision to enroll (65.5%). On the other hand, among students 
who would not recommend their educational program to others, a higher percentage 
of them reported that availability of courses was not a factor in their decision to attend 
(16.3%) than the students who reported that availability of courses was very important 
(5.4%).
Of the 11,961 students who responded to both questions regarding whether 
they would recommend the program at the PSSB institution in which they were
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enrolled and the importance of the availability of courses they wanted, 9,793 (81.9%) 
stated that they would recommend the program. Of the 8,162 students who felt that 
availability of desired courses was very important, 6,916 (84.7%) of them endorsed 
their programs. Only 698 respondents (5.8% of the total) felt that availability of 
courses was not an important factor. See Table 42 for a complete breakdown.
Table 42
Students’ Recommendations of Educational Program bv Availability of Courses of 













n % n % n % n % n %
Yes 6,916 84.7 2,087 77.4 524 75.1 266 65.5 9,793 81.9
No 441 5.4 216 8.0 73 10.4 66 16.3 796 6.7
Don’t know 805 9.9 392 14.6 101 14.5 74 18.2 1,372 11.4
Total 8,162 100.0 2,695 100.0 698 100.0 406 100.0 11,961 100.0
Note. There were 145 students who did not respond to his question.
Objective 7.b Students' Recommendations of Educational Program bv 
Programs Matched with Talents and Interests. When the cross-tabulation of the 
variables students' recommendations of educational programs and finding programs 
that matched students talents and interest was examined, one of the categories of 
students' recommendations was found to be substantively different with regard to the 
importance of finding programs that matched their talents and interests, based on the 
established criteria for determining differences. This category was the response “Yes” 
to the question of whether students would recommend their program to others. A 
higher percentage of students who reported that finding programs matching their 
talents and interests was very important (85.2%) than students who reported finding
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Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
programs which matched their talents and interest was either not important to (73.6%) 
or not a factor in (70.6%) their decision to enroll. Table 43 reveals that neither of the 
other two responses were found to be different 
Table 43
Students’ Recommendations of Educational Program bv Programs Matched with 













n % n % n % n % n %
Yes 5,904 85.2 2,962 78.8 617 73.6 319 70.6 9,802 81.8
No 373 5.4 272 7.2 92 11.3 60 13.3 800 6.7
Don’t know 649 9.4 525 14.0 127 15.1 73 16.1 1,374 11.5
Total 6,926 100.0 3,759 100.0 836 100.0 452 100.0 11,976 100.0
Note. There were 130 students who did not respond to this question.
Objective 7. c. Students' Recommendations of Educational Program bv Future 
Employment. When the cross-tabulation of the variables students’ recommendations 
of educational program and finding employment when they finish the program was 
examined, none of the categories of students' recommendations of educational 
programs and finding employment upon completion of their educational program was 
found to be substantively different with regard to their decision to enroll in their 
educational programs, based on the established criteria for determining differences.
Of the 11,967 who responded to the question regarding the importance of 
future employment to their decision to enroll in their current program of study n = 798 
(14.9%) reported that future employment was not important in their decision to enroll. 
See Table 44 for a complete breakdown.
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Table 44
Students’ Recommendations of Educational Program bv Importance of Future












n % n % n % n % n %
Yes 7,193 83.5 1,552 78.5 599 75.5 452 78.1 9,796 81.8
No 530 6.1 138 7.0 75 9.5 56 9.7 799 6.7
Don’t know 896 10.4 286 14.5 119 15.0 71 12.2 1,372 11.5
Total 8,619 100.0 1,976 100.0 793 100.0 579 100.0 11,967 100.0
Mote. There werel 39 students who did not respond to this question.
Objective 7. d. Students’ Recommendations of Educational Programs bv 
Convenience of Course Offerings. When the cross-tabulation of the variables 
students’ recommendation of educational programs and the importance of having 
classes offered at convenient times was examined, one of the categories of students’ 
recommendations was found to be substantively different across the dimension of 
importance of having courses offered at convenient times, based on the established 
criteria for determining differences. This category the response “Yes” to the question 
of whether students would recommend their educational program to other persons. A 
higher percentage of students who reported that they would recommend their 
educational program indicated that having courses offered at convenient times was 
very important (84,1%) than students who reported that convenience of course 
offerings was not a factor in their decision (67.0%). None of the other categories was 
found to be different with regard to: whether the time that classes were offered was a 
factor in the decision to enroll in their educational programs.
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Of the 11, 961 students who responded to the questions regarding 
recommending their educational program of study and the convenience of course 
offerings n = 9,787(81.8%) replied that they would recommend their PSSB institution 
to others and n =6,877 (57.4%) stated that convenience of course was very important 
Only n = 1,284 (10.7%) reported that convenience of course offering was not 
important in their decision to enroll in their current educational program of study. See 
Table 45 for a complete breakdown of students’ recommendations of educational 
program by importance of convenience of course offerings of students enrolled in 
PSSB institutions during the spring of 1999.
Table 45
Students’ Recommendations of Educational Program bv Importance of Convenience 













n % n % n % n % n %
Yes 5,785 84.1 2,649 80.8 1,005 78.3 348 67.0 9,787 81.8
No 390 5.7 222 6.8 114 8.9 73 14.0 799 6.7
Don’t know 702 10.2 409 12.4 165 12.8 99 19.0 1,375 11.5
Total 6,877 100.0 3,280 100.0 1,284 100.0 520 100.0 11,961 100.0
Note. There were 145 stuc ents who did not respond to his question.
Obiective7.e. Students’ Recommendations of Educational Programs bv 
Obtainment of Student Loans. An examination of the cross-tabulation of the variables 
students’ recommendations of educational programs and the importance of obtaining 
a loan as a factor of their decision to enroll in their educational programs revealed that 
none of the categories pertaining to whether students would recommend their
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educational programs to others was substantively different with regard to the 
importance of obtaining a student loan, based on the established criteria for 
determining differences.
However, of the 11,987 students who responded to both the question regarding 
recommending their educational program of study and the obtainment of a student 
loan, as it relates to the importance of their decision to enroll in their educational 
program of study, 4,167 (34.7%) of them reported that the obtainment of a student 
loan was very important. On the other hand, 3,395 (28.3%) of the students 
responding felt that the obtainment of a student loan was not applicable. See Table 
46 for a complete breakdown.
Table 46
Students* Recommendations of Educational Program bv Importance of Obtainment of 












n % n % n % n % n %
Ves 3,422 82.1 1,611 81.5 1,995 81.5 2,791 82.2 9,819 81.9
No 304 7.3 140 7.1 155 6.3 197 5.8 796 6.6
Don’t know 441 10.6 225 11.4 299 12.2 407 12.0 1,372 11.5
Total 4,167 100.0 1,976 100.0 2.449 100.0 3,395 100.0 11,987 100.0
Note. There were 119 students who did not respond to his question.
Objective 7. f Students’ Recommendations of Educational Program bv 
Friend(s) in Program. An examination of the cross-tabulation of the variables 
students’ recommendations of educational programs and the importance of having a 
friend enrolled in their PSSB programs revealed that none of the categories of 
students’ responses to the query, “Would you recommended this educational program
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to others?” was substantively different with regard to the importance of having a friend 
in their educational programs, based on the established criteria for determining 
differences. The majority of the students (n = 9,786 or 81.8%) responded “yes” to the 
question that they would recommend their program of study to others. There were n = 
933 (7.8%) of the students who reported that having a friend in the program was an 
important factor in their decision to enroll in their educational program of study, 
Additionally, n = 3, 662 (30.6%) indicated that having a friend in the program was not 
applicable to their decision to enroll in their current program of study. See Table 47 
for details.
Table 47
Students’ Recommendations of Educational Program bv Importance of Friends in 

















Yes 773 82.9 1.158 79.7 4.954 83.9 2,901 79.2 9,786 81.8
No 73 7.8 104 7.2 352 5.9 269 7.4 798 6.7
Don't
know
87 9.3 191 13.1 602 10.2 492 13.4 1,372 11.5
Total 933 100.0 1,453 100.0 5,908 100.0 3,662 100.0 11,956 100.0
Mote. There were 150 students who did not respond to this question.
Objective 7. g. Students’ Recommendations of Educational Programs bv 
Recommendation of Trustworthy Person. An examination of the cross-tabulation of 
the variables students’ recommendations of educational programs and the importance 
of having the program recommended to them by a trusted person revealed that none 
of the categories of responses to the query regarding whether students would 
recommend their programs to others was substantively different with regard to the
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importance of having the program recommended to them by someone they trusted, 
based on the established criteria for determining differences. See Table 48.
Table 48
Students’ Recommendations of Educational Program bv Importance of 
Recommendation of Trustworthy Person of Students Enrolled in PSSB Institutions 












n % n % n % n % n %
Yes 2,234 85.7 2,941 83.9 2.549 80.8 2,067 76.6 9,791 81.8
No 154 5.9 176 5.0 224 7.1 245 9.1 799 6.7
DK* 220 8.4 387 11.1 380 12.1 386 14.3 1,373 11.5
Total 2,608 100.0 3,504 100.0 3,153 100.0 2,698 100.0 11,963 100.0
Mote. There were 143 students did not respond to this question. ‘Don’t Know
Objective 7. h. Students Recommendations of Educational Program bv 
Affordability of the Program. An examination of the cross-tabulation of the variables 
students’ recommendations of educational programs and the importance of being 
able to pay tuition and fees was examined, none of the categories of students’ 
responses to the question regarding whether students would recommend their 
program to others was found to substantively different with regard to the importance 
of being able to pay tuition and fees, based on the established criteria for determining 
differences.
Nevertheless, as the importance of affordability of programs increased, the 
proportion of those who would recommend the program to others also increased, 
except for those who reported affordability was not applicable to their situation. 
Conversely, the percentage of PSSB students who would not recommend the 
program to others (n = 799 or 6.6% of those surveyed) increased as the importance of 
affordability decreased. See Table 49 for a complete breakdown.
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Table 49
Students’ Recommendations of Educational Programs bv Importance of Affordability












n % n % n % n % n %
Yes 6,296 83.2 1,857 81.1 751 77.6 896 78.3 9,800 81.8
No 470 6.2 150 6.5 83 8.6 96 8.4 799 6.6
DK* 804 10.6 284 12.4 134 13.8 152 13.3 1,374 11.6
Total 7,570 100.0 2,291 100.0 968 100.0 1,144 100.0 11,973 100.0
Mote. There were 133 students did not respond to this question.
aDon’t Know
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Chapter 5
Summary, Conclusions, and Recommendations
The Problem
Recent changes in the labor market and predictions by the Bureau of Labor 
Statistics indicate that many of the jobs available in the 21* century will not require a 
four-year college degree, in contrast to what many high school students perceive will 
provide their entree to a successful career. The jobs which will be in demand 
necessitate highly specialized skills which can be developed at PSSB institutions.
High school graduates who do not have the ability, time, money or inclination to earn 
a bachelor's degree may well obtain economic security by acquiring those skills in 
great demand, which will enable them to earn wages comparable to those of college 
graduates.
The study was designed to examine PSSB students’ characteristics, 
recommendations and rating of their program/institutional experiences with regard to 
their career planning/career preparation activities as a mechanism for elucidating the 
decision-making process for potential PSSB students. The findings may better enable 
counselors to link potential PSSB students and institutions.
The Data Base and the Population
This study was predicated on the data set, Counseling for High Skills Survey 
provided by ACT. The CHS sample included students from five states who enrolled 
in PSSB institutions. The data base consisted of 12,106 students, individuals who 
differed in the length of time they had matriculated during the spring of 1999 from not 
less than three months to 13 months or more.
Objective One: Selected Demographics Characteristics
Describe the students enrolled in PSSB institutions on the basis of the following 
selected demographics characteristics: (a) gender, (b) age, (c) ethnic group, (d) 
educational level, (e) states of residence(identified by region of the United States), (f) 
current employment status (working or not working), (g) employment hours,
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(h) enrollment status (full-time or part-time), (i) time status (day or evening), (j) length 
of time at institution, (k) distance of institution from students’ residence.
Summary and Conclusions for Objective 1. The findings of the study indicate 
that students enrolled in PSSB institutions follow the national trends of enrollment by 
gender (Postsecondary enrollment, 1997; NCES.1990). Female enrollment in PSSB 
institutions was greater than male enrollment in PSSB institutions.
The results of the study show that students enrolled in PSSB institutions 
represented a diverse group by age. This is an indication that the needs of adults has 
greatly changed over the years with respect to education, career planning and 
guidance. There is an increased need to target career guidance programs that 
address the total spectrum of the adult population, including displaced workers and 
retirees. The findings of Hoyt and Lester (1995) lend support to this conclusion.
The findings further indicate that the ethnicity of the students enrolled in PSSB 
institutions is a significant factor in identifying the trends of students who choose to 
attend PSSB institutions. The vast majority of the student attending PSSB institutions 
are white. The disproportion of the white student verus other ethnic groups should be 
noted as a possible career planning deficiency among the other ethnic groups.
The findings of this study suggest that the students enrolled in PSSB 
institutions are not only non-traditional as it relates to the age factor but are also non- 
traditional as it relates to their employment status while attending school. With the 
majority of the students being employed, and employed more than 10 hours per week, 
simultaneous with their efforts to obtain an education, their career planning needs are 
of great importance.
The results of the study indicated that the majority of the students have been 
enrolled for more than 13 months. Their commitment is noteworthy in view of the 
facts relating to their obligations outside of the educational arena.
In the reporting of the type of high school program to pursued the PSSB 
students pursed, mainly a general core or a college preparatory core of study.
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However, it is interesting to note that their recommend that other students, who wish 
to pursue a similar program of study, should pursue either a vocational-technical or 
college preparatory high school program of study.
The findings of this study suggest that the majority of the students who attend 
PSSB institutions live within a 25-mile radius of their respective schools. This finding 
is not surprising in light of the fact that many PSSB institutions are purposefully and 
strategically located to serve the greatest number of potential students.
Objective Two: Selected Variables bv Gender
Examine gender differences of students enrolled in PSSB institutions with 
regard to the following categories: (a) high school programs of study pursued, (b) 
individuals who encouraged educational program selection, (c) high school program of 
study recommended (for potential PSSB students), and (d) rating of the PSSB 
institutions.
Summary and Conclusions for Objective 2. The results of this study indicate 
that the majority of both females and males currently enrolled at PSSB institutions 
pursued general and college preparatory programs of study in high school. However, 
it should be noted that the rating thereafter reveals that there were significant 
differences between the ranking of vocational education and tech prep by males and 
the ranking of business education by females. This finding indicates that more 
consideration should be given to equity issues as they relate to career planning.
The findings of this study reveal that enrolled PSSB students in a given 
program would recommend to potential students, who wish to pursue the same 
program of study, that they follow vocational education curriculum while in high 
school. It recommendations would be given by both the female and male currently 
enrolled PSSB students, with the ranking of the recommendation by males being 
almost double the percentage of that of females. This finding suggest that after 
enrolling in PSSB institutions students became more aware of the benefits that a high
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school vocational education curriculum could have played in their career planning and 
preparation.
The results of this study are consistent with Gray and Herr's (1995) finding that 
students reported that they made the decision to attend their chosen programs of 
study on their own. Parents, friend(s), and relative(s) were the next highest ranked in 
reference to who influenced PSSB students in their decision to enroll in their 
programs of study, regardless of the gender of the respondents. It is noteworthy, that 
high school counselors, middle school counselors and middle school teachers were 
assigned the lowest ranking as it relates to who encouraged the institutional selection 
of PSSB students. This finding strongly indicates the need to educate students, 
counselors and significant others of the importance of PSSB institution as a 
consideration for career planning.
The findings of this study indicate that PSSB students, regardless of gender, 
were satisfied with their PSSB institutional experience. It could be inferred that if 
career exploration included more exposure to PSSB institutions that more students 
would consider selecting them as a meaningful and satisfying option for their 
educational pursuit.
Objective Three: Selected Variables bv States of Residence.
Examine states of residence of students enrolled in PSSB institutions to 
ascertain whether differences exist with regard to: (a) high school programs of study 
pursued, (b) individuals who encouraged educational program selection, (c) high 
school program of study recommended (for potential PSSB students), and (d) rating 
of PSSB institutions.
Summary and Conclusions for Objective 3. The findings indicated 
overwhelmingly that students, regardless of state of residence made the decision to 
attend their respective PSSB institutions on their own. This finding echos the findings 
of the national level (Gray and Herr, 1995). Respondents from all five states reported 
that parents, friend(s), relative(s) and others encouraged them to attend their
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respective institutions ahead of high school counselors, middle school counselors and 
middle school teachers.
With the exception of one state, vocational education was the program of study 
that PSSB students would first recommend to prospective students planning to enroll 
in programs similar to theirs. However, it is noteworthy to report that college 
preparatory was the second highest recommended program of study in all states 
except one, in which college preparatory was first and business education was ranked 
second by the respondents.
The results of the study indicate that students in all five states were satisfied 
with their institutional experience. Since these five states were in different part of the 
country, it may well be that similar findings would accrue to other states, as well. 
Objective Four Selected Variable bv Aoe
Examine age differences of students enrolled in PSSB institutions with regard 
to the following categories: (a) high school programs of study pursued, (b) individuals 
who encouraged educational program selection, (c) high school program of study 
recommended (for potential PSSB students), and (d) rating of PSSB institutions.
Summary and Conclusions for Objective 4. Respondents of every age group 
most often reported that the program of study they followed was a general curriculum. 
This finding is somewhat surprising considering that the U.S. Department of 
Education’s Office of Education Research and Improvement (1994) reported that 
”54% of all 17 year-olds in high school said they were enrolled in college preparatory 
courses” (Gray and Herr, 1995,p.50). Actually, most high schools no longer even have 
a general curriculum. The fact that nearly half of these students reported they 
pursued a general curriculum is indicative of the likelihood that they may not be 
getting the counseling that they need.
That the respondents in every age group indicated that they made the decision 
to select the educational programs in which they were enrolled alone is consistent 
with the findings of others (Gray and Herr, 1995) Younger students (those 29 and
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below) reported that the individuals, other than themselves, who most strongly 
encouraged them to enroll in their current educational program were their parents, 
which parallels the findings of Kotrlik and Harrison (1989). Generally, parents, friends 
and relatives exerted more influence than middle school and high school counselors, 
except for the youngest age group (16-to-19 years olds ), which suggests that older 
PSSB students may not have received professional guidance in making career 
decisions. Hoyt and Lester's (1995) data support this notion. Even though high 
school counselors captured a relatively high position in terms of who most strongly 
encouraged the youngest age group, only 8.5% of them identified these individuals as 
having strongly influenced their decision. Nevertheless, this fact suggests there may 
be potential for an increased teacher/counselor effect on career decision-making.
It is interesting to note that the youngest age group (16-to-19 year olds) differed 
from all other age groups as to which program of study they would recommend for 
high school students who wish to attend PSSB institutions. PSSB students 20 years 
old and above recommended a college preparatory program, which is to be expected, 
given the pervasiveness of the idea that an uacademic” curriculum should be required 
for all students. Thus, it is somewhat surprising, though it seems logical, that the 
youngest PSSB students most often recommended a vocational education program of 
study.
Age does not appear to be an important factor with regard to PSSB students
satisfaction with their experiences at the institutions in which they were enrolled.
Since a large majority of them rated their schools as excellent or good, one might
deduce that PSSB institutions are performing well, at least by student standards.
Objective Five: Students* Level of Expectation of Employment in Chosen Career Upon 
Completion of Study bv Selected Enrollment/Pre-enrollment and Employment
Variables
Examine differences in the students' level of expectation of employment in 
chosen career upon completion of study with regard to enrollment/pre-enrollment and 
employment variables: (a) enrollment status (full-time or part-time, (b) length of time at
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institution, (c) distance of institution from students’ residences, (d) high school 
program of study pursued, (e) highest level of education prior to program entry, (f) 
current employment status (working or not working), (g) number of hours working per 
week, (h) relationship of job to educational program, (i) having current job prior to 
enrollment, and (j) obtainment of current job after enrollment
Summary and Conclusions for Objective 5. The study revealed that a large 
majority of the students viewed their chances of getting a job in their chosen fields as 
excellent or good, irrespective of the length of time that they were enrolled in their 
PSSB institutions. This finding suggests that respondents who have enrolled in these 
institutions for a long period of time continue to be confident that attending PSSB 
institutions will result in their obtaining marketable skills.
The results of the study showed that the location of the PSSB institutions in 
terms of distance from students’ residences had little impact on their high expectation 
that they would get a job in their chosen fields upon graduation.
Regardless of which high school program of study PSSB students indicated 
that they had completed, they overwhelmingly felt positive about their chances of 
getting a job in their chosen fields after graduation. The fact that nearly half of the 
respondents reported that they had completed a general program of study may be 
indicative of their lack of career planning and preparation prior to graduation from high 
school.
It is interesting to note that students who were not employed when they 
completed the survey indicated that they were confident about finding employment in 
their chosen fields after graduation, as were students who held jobs.
The results show that a considerably larger percentage of students who 
reported that their current jobs were definitely related to their chosen occupation felt 
they has an excellent chance of getting a job in their chosen fields (64.6%). This 
finding is indicative of this group of students having given some thought to career 
planning and preparation because they were either gaining experience in their chosen
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fields while in school or they were working toward developing more marketable skills 
in the fields in which they were already working. The results reveal that approximately 
half of these students felt they had an excellent chance of finding employment in their 
chosen fields after graduation . Whether students obtained their current jobs before 
or after enrolling in the PSSB institutions they attended seemed to have negligible 
effect on what they felt their chances were of getting jobs in their chosen fields.
The results show that, of students who obtained their jobs after enrolling in 
PSSB institutions, nearly half of them found their jobs without assistance. However, 
when an employee of the institution helped students to find their jobs, they were more 
likely to feel that they had an excellent chance of getting jobs in their chosen fields. 
This finding seems to indicate that students had greater confidence about getting a 
job in their chosen field after graduation if an institutional employee assisted them to 
find a job.
Objective Six: Students* Ratings of the PSSB Institution bv Selected Pre-enrollment 
Variables
Examine differences in students’ ratings of PSSB institutions with regard to 
pre-enrollment variables: (a) visiting the institution prior to enrolling, (b) consideration 
to attend while in high school, (c) source of first knowledge of the institution, (d) 
accuracy of admissions information, (e) accuracy of program/career information, (f) 
clarity of information from admissions counselor, (g) clarity of information from 
department/instructional advisor, and (h) individual who encouraged educational 
program selection.
Summary and Conclusions for Objective 6. A large majority of students rated 
the PSSB institutions they attended positively, irrespective of whether they visited the 
institution before enrolling. However, visiting prior to enrollment seems to have some 
impact on the level of satisfaction because a considerable proportion (11.6% more) of 
them rated their institutions as outstanding or good.
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It is interesting to note that, although it did not appear to depress the level of 
satisfaction, more than half of the students did not seriously consider attending their 
PSSB institutions while they were in high school. This finding speaks to the likelihood 
that career counseling may have been insufficient, which indicates that many of those 
PSSB students did not have clear goals or follow a career plan.
Possible responses to the query regarding how students first learned about 
their PSSB institutions include seven individuals, three mass media sources, and the 
category “other”. That “other" was selected more often than any other choice may 
indicate that many PSSB student do not remember the first source of knowledge. Of 
the 10 remaining categories, friends, high school counselors, and parents were 
selected most frequently, in descending order. This finding tends to support the 
notion that, although these students do not credit anyone besides themselves as 
strong influences in their decision to attend their PSSB institutions, these individuals 
did assist them in some way, at the very least as information providers. The three 
mass media sources- mailouts, television and newspapers-were, in that order, the 
next most frequently chosen responses, followed by employees of the PSSB 
institutions. This finding is dissimilar from what was reported by Hoyt and Lester 
(1995), who stated that mass media were the main source of information for nearly 
half of the population they surveyed. Few students reported that counselors from 
vocational rehabilitation, an employment services, and the Veterans Administration 
provided them with their first knowledge of their PSSB institutions.
Students who reported either that most or none of the information they received 
prior to entering their PSSB institutions, albeit only 2.2% of the total number of 
responses, rated the institution as “fair” or “poor” more often than students who stated 
that half or more of the admissions information was accurate. That over half of the 
PSSB students reported that all of the admissions information received was accurate 
seem to reflect well on the quality of information disseminated by the PSSB schools.
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This finding may account for a part of the reason that so many respondents gave high 
ratings to their institutions.
Although a greater percentage of PSSB students reported that they did not 
receive program/career information as opposed to admissions information, again this 
finding did not appear to affect satisfaction of the group which received no 
information. However, it seems that information at the program level was less 
accurate that at the admissions level, which resulted in a concomitant decrease in 
satisfaction with the institution. In other words, the accuracy of program/career 
information apparently has somewhat greater impact on satisfaction than does the 
accuracy of admissions information.
That more than one-fourth of the students did not speak with an admissions 
counselor prior to enrollment may indicate a weakness which PSSB institutions should 
address. Moreover, students who felt that some, most, or all of the information was 
well-explained (an index of quality of counseling) were much more likely to rate their 
PSSB schools as “fair” or “poor".
Advisement may present an even greater area of concern for PSSB institutions, 
as more than a third of the respondents reported that they did not communicate with a 
departmental/instructional advisor prior to matriculation. As with clarity of information 
from an admissions counselor, apparently the less clear the information from an 
advisor, the more likely was a student to rate the institution as “fair” or “poor”.
PSSB students’ rating of their institutions does not seem to differ when the 
person who encouraged them to select their educational programs is taken into 
account. This finding may be explained, in part, by the fact that nearly three-fifths of 
the respondents reported that they made the decision without being influenced by any 
other individual.
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Objective Seven: Students’ Recommendations of Educational Program of Others bv 
Selected PSSB Program and Institutional Variables
Determine if a relationship exists between whether students would recommend 
the educational program to others and the following selected PSSB program and 
institutional variables: (a) availability of courses, (b) programs matched with talents 
and interests, (c) finding employment in the future, (d) convenience of course 
offerings, (e) obtainment of student loans, (f) friend(s) in program, (g) 
recommendation of trustworthy person, and (h) affordability of the program.
Determine if a relationship exists between whether students would recommend 
the educational program to others and the following selected demographic and 
perceptual measures: (a) availability of courses, (b) programs matched with talents 
and interest, (c) future employment, (d) convenience of course offerings, (e) 
obtainment of student loans, (0 friend(s) in program, (g) program recommendations, 
and (h) affordability of the program.
Summary and Conclusions for Objective 7. The findings of this study indicate 
that PSSB students overwhelmingly would recommend their educational program of 
study to others regardless of whether they felt the availability of courses was an 
important factor in their decision to enroll in their current program of study. Similarly, 
Slark and Pham (1991) found that students overwhelmingly reported that they would 
recommend their institution to a friend. However, with regards to the present study, 
the greater the importance students assigned to availability of courses the more likely 
they were to endorse the programs in which they were enrolled.
The results of the study indicate that having programs which matched their 
talents and interests was very important to students’ decision to enroll in their 
respective programs at PSSB institutions. Their recommendations for program of 
study at their PSSB institutions were progressively based on the importance of having 
programs which matched their talents and interest.
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Future employment as a factor in the decision to enroll at their PSSB 
institutions was extremely important in view of making a recommendation to others 
about their program of study. More than three- fifths of the PSSB students surveyed 
indicated that they would recommend their program of study and that future 
employment was vital to their decision to enroll in the their chosen fields of study.
The finding of this study reveals that, of the PSSB students who reported 
convenience of course offering being important to their decision to enroll in their 
program of study, nearly half them would recommend the program to others. The 
greater the importance of convenience of course offerings, the more likely PSSB 
students were to recommend their program to others.
The results of this study indicate that obtainment of a student loan was very 
important to approximately a third of the students in their decision to enroll in their 
PSSB institutions. However, it was not applicable to 28.3% of the students in making 
their decision to enroll in their PSSB institutions. Not obtaining a student loan was 
reported as less important to PSSB students decision to enroll in their prospective 
institution than the response of somewhat importance. This finding lends itself to the 
conclusion that tuition at PSSB without the obtainment of a student loan is affordable 
for more than half of the respondents.
The findings of this study indicate that a friend being in the program in which 
the PSSB student was currently enrolled was not an important factor in their decision 
to enroll. Not applicable, somewhat and very, respectively were the remaining ratings 
of this factor as it related to the respondents decision to enroll in their current program 
of study. Regardless of how PSSB students rated the importance of a friend being in 
their current program of study as a consideration for their enrollment, the majority 
would recommend their program of study to others.
The findings of this study indicate that having a trusted person recommend 
their current program of study was only somewhat important in the PSSB students to 
enroll. Not important, not applicable and very important, respectively were the rank
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order of a trusted person’s recommendation in PSSB student decision to enroll in their 
current program of study. Regardless of trusted person’s impact of their decision to 
enroll, the majority of the students would recommend their program of student to
others.
The program being affordable was very important to the vast majority of 
respondents in their decision to enroll in their current program of study. The findings 
of this study further reveal that the greater the importance associated with this factor, 
the more likely the recommendation of the program of others.
Recommendations
The problem has been identified, the efforts have been many, but a viable 
solution for preparing for the needs of the 21* century workforce still has not been 
found. Helping students make informed decisions about their career plans and 
enlightening the nation of the benefits of PSSB institutions as a means of meeting the 
needs of the labor market is the purpose of these recommendations. The 
recommendations are being presented together because the fragmentation which 
exists with current efforts has exacerbated the possibility of implementing a fully 
operational solution.
The steps required to address this challenge are: building a foundation through 
strong consistent guidance leadership, dismantling the myths about labor market 
needs and implementing standard for career planning nationwide.
In an effort to address the challenges that have been set forth by the changing 
demands of the workplace, there is a need to fully implement a comprehensive 
guidance program. The key to meeting this challenge is to provide strong state-level 
guidance leadership. The primary roles of these leaders would be to: establish and 
implement a comprehensive guidance model in their states; devise a means for 
monitoring the success of the standard set-up in their respective states’ guidance 
program though an evaluation process; institute technical assistance and training in 
their schools for counselors, teacher, principals, parents and business leaders;
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enhance the training standards for counselors; become proactive in all arena possible 
with state legislators, state boards of education, the media, parent and administrative 
groups in promoting the need for comprehensive guidance programs and secure 
funding sources to establish implementation and enactment of comprehensive 
guidance programs (Gysbers and Jensen, 1999).
Future career opportunities have been obfuscated by the myths of the future 
labor marker demands, thereby leading students to believe that obtaining a 4-year 
college degree is the “one way to win” (Gray and Herr, 1995). The misconceptions of 
the benefits of a 4-year degree must be dismantled if students are to understand that 
they have other options for career success. The public must be reeducated, and 
mindsets must be changed, especially among the counselors and teachers who will 
have to disabuse parents and students of the notion that a 4-year college degree is 
the primary avenue for obtaining successful careers. PSSB institutions should be 
viewed as a viable alternative.
The “seven C's of career planning” (National Consortium, 1998) are essential 
elements for career planning; clarity of purpose, commitment, comprehensiveness, 
collaboration, coherence, coordination and competency. There is a great need for the 
career planning process to begin early in life and encompass an array of educational 
and occupational exploration. Career planning should not be left to chance. The 
seven C’s provides a guide to meeting this challenge; provides a framework for 
including the career planning concepts as a part of the total guidance program; 
presents ideas for improving career planning activities in design or progress and 
provides guidelines for self-evaluation of career planning efforts.
The three-point thrust of state-level guidance leadership, dismantling the myths, 
and the seven C's are all requisite elements in the endeavor to eliminate 
fragmentation of efforts aimed at preparing the future workforce.
Recommendations for Further Study. This study revealed valuable information 
about students’ lack of utilization of counseling services, as well as about their career
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planning and career preparation activities. It would be interesting to conduct a study 
investigating the comparison of respondents who were from school districts that have 
a comprehensive guidance program in place to those students who are not from 
school districts that have comprehensive guidance programs. The relationship 
between satisfaction with different types of counseling services and students' 
knowledge base of career planning competencies for these two groups could also be 
explored.
Investigations of high school counseling programs should also be conducted to 
ascertain the impact of the information from the data base from which this study was 
taken on students and counselors. Questions that could be raised include whether 
counselors have begun to encourage students to consider PSSB institutions and 
programs as an option and whether students select PSSB institutions as their 
first/primary options for entry into their chosen career fields.
Further investigation could explore the work experiences of students who are 
enrolled in PSSB institutions to identify whether there is greater job satisfaction after 
graduation among students who had jobs, while in school, that were related to their 
current jobs as compared to those students who worked at jobs, while in school, that 
were unrelated to their current jobs.
There was a greater amount of information provided in the CHS survey than 
could be addressed in one study. A different combination of variables could be 
identified for further research. For example, research focusing on the PSSB students’ 
high school programs of study could explore such issues as how important various 
high school courses were in helping students prepare for the PSSB programs they 
pursue. Such research could also address predicting their chances of completing their 
PSSB program of study, as well as predicting their likelihood of obtaining jobs in their 
chosen fields.
In the current study, when asked to recommend a program of study for high 
school students considering attending a PSSB institution, females more often than
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males recommended college prep and business education, whereas males more 
often recommended vocational education and tech prep. Further investigation of the 
stereotyping of career choices could be meaningful in the efforts to dismantle gender 
bias in the career planning of PSSB students.
The percentage of white students attending PSSB institutions exceeded the 
percentage of whites enrolled in post-secondary education, generally, according to 
national reports. A comparative study of minority students at PSSB institutions could 
be conducted to investigate the career guidance needs of various ethnic groups.
Finally, this study could be replicated with an instrument that would lend itself to 
a greater variety of statistical analyses, adding more credibility to the study.
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Appendix A: Career Development Competencies by Area and Level
CAREER DEVELOPMENT COMPETENCIES BY AREA AND LEVEL
Elf Knowledge Elementary _________ Middle/Junior High High School___________ Adult Schoolknowledge of the 
mportance of self- 
:oncept
knowledge of the influence 
af a positive self-concept
Jnderstanding the 
nfluence of a positive self- 
:oncept
Skills to maintain a 
lositive self-concept
Skills to interact with 
ithers
Skills to interact with others skills to interact positively 
with others
Skills to maintain 
affective behavior
Awareness of the 
mportance of growth 
and change
<now1edge of the 
mportance of growth and 
ahange
Jnderstanding the impact 






Educational and Occu pational Exploration I
Awareness of the 
lenefits of educational 
achievement






Skills to enter and 
aarticipate in education 
and training




'elationship between work 
and learning
Jnderstanding the need 
or positive attitudes 
oward work and learning
Skills lo participate in 
ivork and life-long 
earning
Skills to understand and 
jse career information
Skills to locate, understand 
and use career information
Skills to locate, evaluate 
and interpret career 
nformation
Skills to locate, 
avaluate and interpret 
:areer information
Awareness of the 
mportance of personal 
esponsibility and good 
work habits
knowledge of skills 
necessary to seek and 
abtain .jobs
Skills to prepare to seek, 
ibtain, maintain and 
ihange .jobs
Skills to prepare to 
seek. obtain, maintain 
and change jobs
Awareness of how work 
elates to the needs and 
'unctions of society
Jnderstanding how work 
elates to the needs and 
'unctions of the economy 
and society
Jnderstanding how 
societal needs and 
unctions influence the 
lature and structure of 
work
Jnderstanding how the 
leeds and functions of 
society influence the 
lature and structure of 
work
Career PIanning
Jnderstanding how to 
make decisions
Skills to make decisions Skills to make decisions Skills to make 
decisions
Awareness of the 
nterrelationship of life 
oles
<nowtedge of the 
nterrelationship of life roles
Jnderstanding the 
nterrelationship of life 
oles
Jnderstanding the 
mpact of work on 
ndividual and family 
ife




<nowledge of different 
occupations and changing 
nale/female roles
Jnderstanding the 
:ontinuous changes in 
nale/female roles
Jnderstanding the 
:ontinuing changes in 
nale/female roles
Awareness of the career 
ilannina process
Jnderstanding the process 
if career olannina
Skills in career planning Skills to make career 
ransitions
Source: National Career Development Guidelines. National Occupational Information Coordinating Committee
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Appendix B: Counseling for High Skills Survey Answer Sheet
CHS Counseling for High Skills Student Survey
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a b o v e  e a c h  c o l u m n  o f  o v a l s ,  a n d  t h e n  f i l l i n g  i n  t h e  
c o r r e s p o n d i n g  o v a l  b e l o w  each b o x .  i f  y o u  w i s h  t o  
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Counseling for High Skills Student Survey
PURPOSE: Some of (he people who are planning to enroll in career preparation programs may consider attending 
the program in which you are enrolled. Your answers to the questions in this survey, and the questions in a follow- 
up survey that will be sent to you six months after you graduate, will be combined with the responses of others in 
your program and shared with prospective students. Prospective students are interested in your answers to their 
questions.
Your name and other personal information will be held in strict confidence: neither your identity nor your individual 
responses will be used in any report. Your social security number will be used to match your responses to this 
survey with those on the follow-up survey. The addresses you are asked to list will only be used for the follow-up
survey.
DIRECTIONS: Record your responses to the questions on the answer sheet provided. Use a soft lead (No. 2) pencil 
to record your answers. You do not need to respond to an item if  you prefer not to do so. When marking an answer, 
darken the box that corresponds to your answer. I f  you wish to change a response, erase your first mark completely 
and then mark your new choice.
Thank you for helping those who are considering enrollment in this institution. They will deeply appreciate your
assistance!
Section 1: Helping Us Keep Track of You
•  In Blocks A -I of the answer sheet, please print the information requested and darken the appropriate oval for 
each letter or blank.
•  In Block J. please print the name and address of a permanent contact, as well as the name and address of 
someone who will know your address six months after completing your educational program. We will want to 
ask your reactions to your educational preparation for the job obtained after leaving this institution.
Y o u r honest answers to this survey w ill help prospective students m ake better, 
m ore inform ed educational p lanning decisions.
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Section 2: Inform ation about you that 
prospective students want to know.
1. Y o u r sex:
A . Female
B. M a '-
2. A rc  you  cu rren tly  enro lled here fu ll- t im e  o r  part-tim e?
A . F u ll-tim e
B. Part-tim e
3. A re  you cu rren tly  enro lled as a day o r evening student?
A . Day
B. Evening
4. H o w  long have you been a student at th is institu tion?
A . Less than 3 months
B. 3-6 months
C . 7-12 months
D . 13 months o r more
5. W h ich  o f  the fo llo w in g  do you consider yo u rse lf to  be?
A . N ative A m erican (A m erican 
Ind ian /A laskan /H aw aiian )
B. A sian  o r P acific  Islander
C. B lack /A frica n  A m erican
D. Caucasian/W hite
E. H ispanic (inc lu d in g  La tino . M ex ican  A m erican. 
Puerto R ican. Cuban)
F. M u ltira c ia l
6. H o w  fa r is th is ins titu tion  from  where you cu rren tly  live?
A . It is in the tow n where I live .
B. Less than 25 m iles
C . 25-49 m iles
D . 50-100 m iles
E. M ore  than 100 m iles
7. H o w  w ou ld  you c lass ify  yo u r h igh  school program  o f  
study?
A . C ollege Preparatory
B. Business Education
C . Vocationa l-Techn ica l Education
D . Tech  Prep (applied academics)
E. General
F. O ther
8. W hat was the highest level o f  education you had
com pleted before beginning th is  program ? (Select on ly
one.)
A . E igh th  grade o r less
B. Some h igh  school, but no d ip lom a
C. G .E .D . (H ig h  School E qu iva lency  D ip lom a)
D. H om e school (h igh  schoo l equ iva lency)
E. H ig h  school d ip lom a
F. E m p loye r tra in ing  a fte r h igh  school
G. Some vocational o r co llege  classes, bu t no degree o r
ce rtifica te
H. V ocationa l/technica l degree, ce rtifica te , o r  d ip lom a
I. Associate (tw o-year) degree
J. Bachelors (four-year) degree o r h igher
N o u : / f  yom do mot cmmmlty hoid either a fm U-tim r or part- 
tim e jo b , skip ilim s 9-12 amd go on to a tm  13.
9. O n the average, about how  m any hours per week are you 
n ow  em ployed?
A . Less than 10 hours
B. 10-20 hours
C. 2 1 -30  hours
D . 31-40 hours
E. M o re  than 40  hours per week
10. I f  you are now  em ployed, is y o u r current jo b  related to  the 
occupational area you are preparing  yo u rs e lf to  enter 
when you  fin ish  th is program ?
A . Yes. i t  is d e fin ite ly  related.
B . Yes. i t  is somewhat related.
C . N o . it  is  not related.
11. D id  you have your current jo b  before e n ro llin g  in  th is 
program ?
A . Yes
B . N o
12. I f  you answered “ N o "  to  item  11. how  d id  you obtain 
yo u r cu rren t job?
A . A n  em ployee at th is in s titu tio n  helped me fin d  '.his 
jo b .
B. A n o th e r student at th is ins titu tio n  helped me fin d  th is 
jo b .
C . Persons not at th is ins titu tio n  helped m e fin d  th is jo b .
D . I found the jo b  by m yself.
E. O ther
Y o u r honest answers to th is survey w ill he lp  prospective students m ake b e tte r, m ore in fo rm i d education al p lan arn e  d rd n oas.
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Section 3: How accurate was the information you 
received about this institution before enrolling, 
and where did you get it?
13. D id  you v is it th is ins titu tio n  before e n ro llin g  here?
A  Yes
B. No
14. D id  you seriously consider a ttending th is  ins titu tion  w h ile  
you were s till in h igh  school?
A . Yes
B. No
C. U nce rta in /D on 't rem em ber
15. H o w  d id  you firs t learn about th is ins titu tion?  (M a rk  on ly  
one answer.)
A . H igh  school teacher o r  counselor
B . Newspaper o r m agazine ad
C. In fo rm ation  m ailed to  me by  th is  ins titu tion
D . T V  or radio
E. Friend(s)
F. Someone w o rk in g  at th is  ins titu tion
G . Em ploym ent Service counselor
H . Vocational R ehab ilita tion  counselor
I. Parent/guardian
J. Veteran’ s A d m in is tra tio n  counselor 
K . Other
16. H ow  accurate was the adm issions in fo rm atio n  you were 
g iven before en ro lling?
A . I d id  not receive any adm issions in fo rm ation .
B. A ll  the in fo rm a tion  was accurate.
C. M ost o f  the in fo rm a tio n  was accurate.
D About h a lf was accurate.
E. M ost o f  the in fo rm a tio n  was not accurate.
F None o f  the in fo rm a tio n  was accurate.
17. H ow  accurate was the prog ram /c a ree r in fo rm atio n  you 
were given before en ro lling?
A . I d id  not receive any program /career in fo rm a tion .
B . A l l  the in fo rm a tion  was accurate.
C. M ost o f  the in fo rm a tio n  was accurate.
D. About h a lf was accurate.
E. M ost o f  the in fo rm a tio n  was not accurate.
F. None o f  the in fo rm a tio n  was accurate.
18. H o w  w ell exp la ined  was the  in fo rm ation  provided to  you 
by  an adm issions counselor p r io r to  your en ro lling  here?
A .  I d id  not ta lk  w ith  an adm issions counselor.
B. A lm ost eve ry th in g  was w e ll explained.
C. M ost th ings were w e ll expla ined.
D . Some th ings w ere w e ll expla ined.
E. M ost th ings w ere not w e ll explained.
F. A lm ost no th ing  was w e ll explained.
19. H o w  w ell exp la ined  was the in fo rm a tion  provided to  you 
by a d ep artm en t/in s tru c tio n a l ad v iso r p r io r to your 
enro lling  here?
A . I d id  not ta lk  to  an advisor.
B. A lm ost e ve ry th ing  was w e ll expla ined.
C. M ost th ings were w e ll expla ined.
D. Some th ings were w e ll expla ined.
E. M ost th ings were not w e ll explained.
F. A lm ost no th ing  was w e ll expla ined.
20. W h ich  one o f  the in d iv id u a ls  lis ted be low  most s trong ly 
encouraged you to  select the educational program  in 
w hich  you are now  enro lled?
A .  Parents/Guardians
B. M idd le /Ju n io r H ig h  S chool Counselor
C. H igh  School C ounse lor
D . M idd le /Ju n io r H ig h  S chool Teacher
E. H igh  School Teacher
F. Relative(s)
G. Friend(s)
H. Previous E m p loye r
I. Representative fro m  th is  ins titu tion  
J. None. I made the dec is ion  alone.
K. Other
2 1 -28. H ow  im portan t was each o f  the fo llo w in g  factors in 
your decis ion to en ro ll in  y o u r current educational program?
_____________ ____________V e ry  im portant
__________ Som ewhat im portant
__________ N o t im portan t
__________ N o t applicable/does not apply
B C D
B C D
B C  D 27.
B C D
2 1. The a v a ila b ility  o f  courses I wanted
22. F in d in g  program s that matched m y 
strongest talents and interests
23. F in d in g  em ploym ent when I fin ished 
the p rogram
24. H av ing  classes o ffe red  at times 
conven ien t fo r  me
25. O b ta in in g  a student loan
26. H av ing  a friend  o f  m ine enro lled in th is 
p rogram
H aving  the program  recommended to 
me b y  persons I trust
28. B e ing  able to  a ffo rd  the tu itio n  and fees
Y o u r  honest answers to  th is  survey w ill h e lp  prospective students m ake b e tte r, m ore in fo rm ed  education al p lann in g  decisions.
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Section 4: W hat’s it like to be a student in this 
program at this institution?
29. D id  you receive cred it at th is  ins titu tion  fo r any courses 
you com pleted in  h igh  school ( fo r  exam ple, tech prep)?
A . Yes
B. No
30. H ow  easy (o r d if f ic u lt)  d id  you find  it to  get academic 
credit fo r  courses you took at other post-secondary 
institu tions before e n ro llin g  here1
A . V e ry  easy
B . Easy
C. D if f ic u lt
D . V e ry  d if f ic u lt
E. I d id  not try to transfer courscw ork.
3 1. H ow  much o f  what you are learning here is new 
in fo rm ation  fo r you?
A . A l l  o f  it is new.
B. M ost o f  it is new.
C. A bout h a lf  is new.
D . V e ry  lit t le  o f  i t  is new .
E. None o f  it is new.
32. Compared to  the d if f ic u lty  o f  the courses in h igh school, 
how  w ou ld  you describe the d if f ic u lty  o f  the courses at 
this institu tion?
A . M uch more d if f ic u lt  at th is  ins titu tion
B . Som ewhat more d if f ic u lt
C . A bou t as d if f ic u lt  as that in  h igh school
D . Somewhat less d if f ic u lt
E. M uch less d if f ic u lt
33. On average, about how  m uch tim e  per week do you spend 
studying fo r each class you arc taking?
A . Less than 1 hour per week
B. I -3 hours per week
C. 4-6 hours per week
D. M ore  than 6 hours per week
34. W hich  one o f  the fo llo w in g  h igh  school programs do  you 
recommend fo r high school students w ho  want to  e n ro ll in 
th is  program  at th is  ins titu tion?
A . C ollege Preparatory
B. Business Education
C. V ocationa l Technica l Education
D. Tech Prep (applied academics)
E. General
F. Other
35-48. Th ink  about the h igh  school leve l courses listed in 
items 35 to  48. H ow  im portant was each in  he lp ing  you to  do 
w e ll in  your current educational program ? M ark  one o f  the 
fo u r options (A . B . C. o r D ) fo r  each course listed.
_ V e ry  im portan t 
_Somewhat im portan t 
N o t im portan t 
_N o t app licab le/d id  not take course
▼ ▼ ▼ *









A  B C  D
A  B C D
A  B C D
A  B C  D
A B C  D
35. A n  (com m erc ia l art. in te rio r design, 
d raw ing , photography)
36. English/language arts
37. M athem atics (a lgebra and above)
38. M athem atics (genera l/vocational)
39. A pp lied  m athematics
40. Com puters (so ftw a re  applications, 
com puter app lications. C A D )
4 1. Science (phys ica l/b io log ica l)
42. A pp lied  science
43. Socia l sciences (geography, h is to ry, 
c itizensh ip)
44. Foreign language
45. Business technology (keyboard ing , 
w ord  processing, accounting)
46. A g ricu ltu re
47. Fam ily  and consum er science
48. Trades and industria l technology
49. A re  you learning what you expected to  leam  in  this 
program?
A . Yes. I 'm  learning e v e ry th in g  I expected to  leam  in 
this program.
B. Yes. I 'm  learning most o f  w hat I expected to  leam.
C . I 'm  learning some o f  w hat I expected to  leam.
D . N o. I 'm  not learn ing  very  m uch  o f  what I expected 
to  leam.
E. No. I 'm  learn in g  alm ost no th ing o f  what I expected 
to  leam.
F. N ot app licab le/I had no expectations.
50. H o w  w ou ld  you rate the q u a lity  o f  the hands-on 






E. Actua l hands-on experience is not a necessary part o f  
the educational program  in  w hich  1 am enro lled.
1 Y o u r honest answers to th is survey w ill help  prospective students m ake b e tte r, m ore in fo rm ed  education al p lann in g  decisions.- ]
4
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C. I d o n 't know .





A lw ays feel safe 
U sua lly  feel safe 
Sometimes feel safe 
N ever feel safe
52. W hat do  you th ink  your chances are o f completing your 66. H ow  w e ll do  instructors in  your program  k n o w  you?
educational program  here?
A . A ll o f  them know me well.
A . Excellent B. M any o f  them know  me w ell.
B. Good C. Some know  me w ell and some do nor.
C. Fa ir D. O n ly  a few  o f  them know me w e ll.
D. Poor E. None o f  them know  me w ell.
E. I d o n 't know .
F. I 'm  not p lanning on com pleting the enure 67. H ow  w ou ld  you rale the teach ing  a b ility  o f  the instructors
degree/certificate program. in  your program?
53-62. H ow  would you rate each o f  the fo llow ing  services A. V e ry  good
offered at th is institu tion? B. Good
C. Average
V erv fo o d D. Poor





























.P o o r 
Unable to  evaluate
53. Counseling (academic)
54. Counseling (personal)
55. Course scheduling and registration
56. F inancial aid (grants, loans, etc.)
57. Housing assistance
58. Part-time jo b  placement while  
enrolled as a student
59. Job placement (career-related)
60. Academ ic support (such as 
tu toring, study skills)
61. A v a ila b ility  o f  childcare
62. Designated study areas
63. How often  are courses you need offered in the 
semester/quarter you want to take them?









68. H o w  frequently do you get he lp  fro m  instructors in your 
educational program  when you need it?
A . They always help.
B . They usually help.
C . They sometimes help.
D. They usually do not help.
E. They never help.
69. In  general, how  com fortab le  are you asking questions in 
the classroom when you need c la rifica tion  o r additional 
in form ation?
A . V e ry  com fortab le
B . Somewhat com fortable
C. Somewhat uncomfortable
D . V e ry  uncom fortable
Note: I f  teckmoiogy/equipment is mot ever msed in  this 
program , skip items 70*73 amd go om to item 74.
70. H ow  w ould you judge the co n d itio n  o f  the equipment 
you use in  your program?
A . V e ry  good
B . Good 
C  Fair
D . Poor
71. H ow  w ou ld  you judge the v a r ie ty  o f  equipment available 
in  yo u r program?
A . V e ry  good
B . Good
C . Fa ir
D . Poor
j Y o u r  honest answ ers to  th is  su rvey w il l  help  prospective  s tudents  m ake  b e tte r , m o re  in fo rm e d  educa tiona l p la n n in g  decis ions. I
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72. H ow  m o d e m  is (he equipm ent available  to you in your 
program ?
A  V e ry  m odem . cu tiing-cdge
B. M o d e m , but not cu tung-cdec
C. Som ewhat outdated
D. V e ry  outdated
73. H ow  w ou ld  you judge  (he q u a n t ity  o f  equipment 
availab le  in your program?




74. A ssum ing you  com plete yo u r educational program here, 
what do you believe your chance* arc o f  getting a jo b  m 
the occupational fie ld  fo r  w hich  you arc n ow  being 
prepared?




I d o n 't know .
Section 5: W hat kinds o f expenses do you have 
here? How are you finding it possible to pay 
them?
75. H ow  much d o  you expect the to ta l cost ( tu ition , fees, and 
books) w il l  be fo r  you to  com ple te  th is  program?
A. Less than S2.000
B. S2.000 - S4.000
C. S4.00I - S6.000
D. S6.00I - S8.000
E S8.00I - SI 0.000
F. SIO.OOI -S  12.000
G SI 2 .0 0 L ■ S 14.000
H. SI 4.001 - S 16.000
I. M ore  than S 16.000
76. H ow  he lp fu l is th is in s titu tio n  in w o rk in g  w ith  students 
w ho  need more financia l assistance in  o rder to complete 
the ir program ?
A . V ery  he lp fu l
B. H e lp fu l
C. Som etim es h e lp fu l but not usua lly
D. U sua lly  not he lp fu l
E. N ot at a ll he lp fu l
F. N ot app licab le ; I d on ’ t receive financ ia l aid.
77*85. Please ind ica te  whether each o f  the fo llo w in g  w ill be a 
m a jo r source, m in o r source, o r n o t a source o f  fund ing  for 
y o u r current program .
M a jo r source o f  funds 
.M in o r source o f  funds 




















C urren t wages (yours  and/or spouse/ 
s ign ifica n t o the r)
Parent/guard ia r.
G overnm ent loa n (s ) (P erkins. S ta ffo rd , etc.) 
O the r loans (b a n k , th is ins titu tio n , etc.) 
S c h o la rs h ip s ) (private, federal, college.etc.) 
G rants (P e ll g ran ts , state grants, etc.) 
G overnm ent p rog ram  (V o c  Rehab. Social 
S ecurity . S o c ia l Services Assistance, etc.) 
E m p lo ye r s tip en d /tu itio n  reimbursement 
O ther
86. H o w  easy (o r  d if f ic u lt )  has i t  been obta in ing  enough 
funds to  com plete yo u r p rogram ?
A . V ery  easy
B . Som ewhat easy
C . Som ewhat d if f ic u lt
D . V ery d if f ic u lt
87. I f  you had know n  before  e n ro llin g  here that it w ou ld  cost 
as much as it  does, w ou ld  y o u  have enro lled  anyway?
A . Yes. I  d e f in ite ly  w o u ld  have.
B . Yes. I  p robab ly  w ou ld  have.
C . No. I p rob a b ly  w ou ld  n o t have.
D . No. I d e fin ite ly  w ou ld  n o t have.
88*92. H ow  easy (o r d if f ic u lt )  d id  you fin d  it to  solve each o f  
the fo llo w in g  k ind s  o f  p rob lem s a fte r you decided to  enro ll in 
th is  program ?
-V e ry  easy 
_Som ew hat easy 
.S o m e w h a t d if f ic u lt  
.V e ry  d if f ic u lt  












88. F in d in g  housing I cou ld  a ffo rd
89. F in d in g  housing I liked
90. F in d in g  p art-tim e  em ploym ent
91. F in d in g  fu ll- i im e  em ploym ent
92. M a k in g  transportation 
arrangem ents to  and from  this 
in s t itu t io n
I Y o u r  honest answ ers  lo  th is  survey w ill he lp  prospective students m ake b e tte r, m ore in fo rm ! J  ed u ca tio n a l p la a a iit  ih r im a i. I
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Section 6: W hat accommodations are there for 
persons with disabilities?
93-98. Please indicate whether you do or do not have each o f 
the d isab ilities  listed be low . Use one o f  the tw o  options listed 
fo r each d isab ility .
Yes
▼ 1
A B 93. Learning d isab ility  ( fo r example. AD D . 
A D H D , dyslexia)
A B 94. Physical/m otor d isab ility
A B 95. V isual d isab ility
A B 96. Hearing/auditory d isab ility
A B 97. Em otional d isa b ility  t fo r example, anxicn 
disorder, depression)
A B 98. Other d isab ility
Note: I f  you do mot have a  disability, skip items 99*105.
99-105. Please indicate whether each o f  the fo llo w in g  types 




D on ’t know
A B C 99. Physical access (e.g.. automatic doors, 
ramps, etc.)
A B c 100. Special transportation
A B c IC I. Academ ic assistance (fo r example, tutors, 
books on tape, study sk ills  training)
A B c 102. Specialized testing procedures
A B c 103. Bra ille /la rge  p rin t materials, readers, and 
specialized equipment
A B c 1CM. Interpreter/signer, visual assistance
A B c 105. O ther
Section 7: Additional M ultiple Choke Items
A n  add itional set o f  m u ltip le  choice questions may be 
included. I f  so. please record your responses to  these items in 
Section 7 on the answer sheet.
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Appendix D: Counseling for High Skills Institutional Information Form
In s t it u t io n a l  
In f o r m a t io n  
F o r m
Directions: Please complete this form and return it, along with the Program Information Forms, to ACT. The 
information in items 1-11 w ill be included in the Counseling for High Skills (CHS) database. Please give 
information as it should appear on-screen in the CHS software. Abbreviations, i f  required, should be , 
meaningful to prospective students.
1. Name o f institution (i.e., specific campus) _______________________________________________________
2. Location o f institution:
Address City State Zip Code
3. Beginning and ending dates for the academic year ________________________________________________
4. Number o f students currently enrolled at this institution (i.e., specific campus)________________________
5. Dates applications are accepted ________________________________________________________________
6. Financial aid application deadline_______________________________________________________________
7. Does this school have articulation agreements with any high schools? □  Yes □  No
8. Your institution’s World Wide Web address______________________________________________________
9. Admissions office phone _______________________________  fax_________________________________
email address_________________________________________________________________________________
10. Financial aid office phone fax
email address
11. Housing information office phone fax
email address
12. FICE Identification Code (6  digits).
139
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13. Your institution is: □  public O  private
14. Your institution is a: O  community college O  technical college □  other
15. CHS institutional representative information:
Name Title
Phone {including extension)
16. Institution President/Director information:
Fax Email
Name Tide
Please submit this form along with all Program Information Forms, header sheets, and answer sheets (see
instructions in the CHS Administrator’s Manual).
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Appendix E: Counseling for High Skills Header Sheet
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Appendix F: Counseling for High Skills Program Information Form
CHS
'Counseling fo r  
j  H igh Skills
P r o g r a m  
In f o r m a t io n  
F o r m
Directions: Please complete one Program Information Form (P1F) for each educational program you want 
listed separately in the CHS software. When appropriate (see Administrator’s Manual for a discussion o f such 
circumstances), you can complete one PIF for two or more programs offering different types o f degrees (e.g., if  
your institution offers both a diploma with option for associate degree and an associate degree in the same 
program area).
1. Name o f institution__________________________________________________________________________
2. Name o f educational program
(maximum o f  50 characters, including spaces; abbreviations should be meaningful to prospective students)
3. Classification o f Instructional Program (CIP) Code:  t _______ __ __
4. Number o f students enrolled in program: full-time   part-tim e______
5. Classes in this program are offered: □  Day □  Evening □  Both
6. Check/complete all that apply.
Estimated fuH-time 
Number o f calendar annual tuition and 
Type o f degree offered months to complete fees (total)
□  Associate Degree ____________________  ___________________
□  Diploma ____________________  ___________________
□  Diploma w/opt for Assoc. Degree ____________________  ___________________
□  Certificate ____________________  ___________________
□  Certificate ____________________  _________________ _
O  Other ____________________  ___________________
7. Program-related equipment/tool fees, if  applicable________________________________________
8. Program-related health requirements, if  applicable________________________________________
9. Other special requirements, i f  applicable
10. Graduate/follow-up program job placement rate
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Appendix G: Letter of Request to Use the CHS Instrument
1005 Osprey Avenue 
Baton Rouge, Louisiana 70807 
February 20, 2000
Dr. James Maxey, Assistant Vice President 
Applied Research 
ACT, Inc.
2201 North Dodge Street 
Post Office Box 168 
Iowa City, Iowa 52243-0168
Dear Dr. Maxey:
Thank you for granting me permission verbally to use the Counseling for High 
Skills (CHS) data base for my dissertation research at Louisiana State University. As 
per our recent telephone conversation, I am formally requesting permission to utilize 
the CHS data base. For documentation purposes, I need a letter of permission to use
Additionally, would you please provide me with information regarding the 
following: (a) How were the original 14 states which were used in the pilot survey for 
the CHS selected? (b) Does ACT have a summary of the responses to the questions 
included in the pilot study? (c) What has been the reaction to the CHS survey? (d) 
What was the rationale for modifying the pilot version of the CHS from the original 
134 questions to the 105 questions that it now contains?
Thank you very much for your continued assistance.
the data.
Jhycelyn h . Brunswick
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Appendix H: Permission Letter from ACT to Use the CHS Data Base
March 7.2000
W orm a lB n  lo r LTes Tranorcrs
Ms. Joycelyn Brunswick 
1005 Osprey Avenue 
Baton Rouge. LA 70807
Dear Ms. Brunswick:
ACT is pleased that you want to use Counseling for High Skills (CHS) data Tor your dissertation 
research. As long as you protect the privacy of individual students, institutions, and states you 
have our permission to analyze and report summary information on the 1 l.OOD*- records from the 
spring 1999 data collection.
Let me answer a few additional questions about the development of CHS:
I. How were the original 14 states identified that were included in the pilot development of
The 14 states were selected by the Executive D ire c to r o f the Am erican School C ounselor's 
A ssociation (ASCA). and reflected state ASCA organizations tha t showed in it ia l interest in  
being invo lved  in  the developm ent o f CHS. The states invo lved w ere: M aine. N orth  
C arolina. F lo rid a . Pennsylvania. Iowa. M issouri. Kansas. Nebraska, C o lorado. Texas. 
Arizona, W ashington, and la te r Tennessee and South D ako ta
2. Does ACT have summary responses to the questions included in the pilot survey?
/  have enclosed a copy o f the responses to  the 134 questions included in  the p ilo t CHS survey, 
as w e ll as a  copy o f the instrum ent.
3. How did counselors react to CHS in the pilot?
I'v e  enclosed a  paper by D r. H oyt that reports the general sa tisfaction  w ith  CHS by user’s o f 
the data fo r  counseling w ith  in d iv id u a l students.
4. What is the rationale for modifying the current version of the CHS survey (105 questions) 
from the pilot version (134 questions)?
A fte r exam ining the items included in  the p ilo t, it  was determ ined by A C T  s ta ff th a t some 
questions d id  no t necessarily re la te  to  the process o f  he lp ing prospective students make 
in form ed choices. In  an e ffo rt to  reduce adm in istra tion  tim e. A C T  decided to  
elim inate/m odify items that were not needed
Please let me know if I can be of more help.
James Maxey 
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Appendix I: Letter of Request to Append the CHS Instrument
1005 Osprey Avenue 
Baton Rouge, Louisiana 70807 
March 12, 2000
Dr. James Maxey, Assistant Vice President 
Applied Research 
ACT, Inc.
2201 North Dodge Street 
Post Office Box 168 
Iowa City, Iowa 52243-0168
Dear Dr. Maxey:
Thank you for granting me written permission to use the Counseling for High 
Skills (CHS) data base for my dissertation research at Louisiana State University. It 
has been brought to my attention by my dissertation committee that I need written 
permission to include the Counseling for High Skills Survey instrument in an appendix 
of the dissertation.
The data which you have provided me have been most beneficial in helping me 
to fulfill the requirements for earning a doctoral degree.
Thank you very much for your continued assistance.
iswick
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Appendix J: Permission Letter from ACT to Addend the CHS Instrument
March 20, 2000
Ms. Joycelyn Brunswick 
Program Manager for Guidance and 
Developmental Studies 
Louisiana Technical Colleges 
626 N  4lh Street 
Baton Rouge, LA  70804
Dear Ms. Brunswick:
I am very pleased that you used the Counseling for High Skills (C HS) database for your 
dissertation research. You have A C T’s permission to include a copy o f the survey instrument in 
the Appendix o f your completed dissertation.
n r o r m o l i o n  f o r  H e ' s  T r o r s t o r c
Sincerely
James Maxey 
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Vita
Joycelyn Harrison Brunswick is Program Director of Adult Education, 
Developmental Education, and Career Guidance with the Louisiana Community and 
Technical College System. She is also an adjunct professor with the Department of 
Behavioral Studies and Education Leadership at Southern University. She is a 
member of the National Consortium of State Career Guidance Supervisors. She 
received her B.A. in Elementary Education (1977) from Southern University, M.Ed. in 
Counseling (1981), and anticipates completing the Doctor of Philosophy in Vocational 
Education in May 2000 from Louisiana State University.
Ms. Brunswick has worked in the education profession in excess of 23 years 
and has a record of significant achievement and professional advancement in 
vocational and adult education, teacher education reform, student assessment, 
faculty and instructional development, and program monitoring and evaluation. She 
has served in the following capacities: state coordinator for gender equity, special 
populations, and career guidance and vocational counseling programs for the 
administration of the Carl D. Perkins Vocational and Applied Technology Act of 1990; 
coordinator of the National Teachers Examination preparation program, director of 
several federally/state funded projects, and instructor with the Department of 
Behavioral Studies and Education Leadership at Southern University; and public 
school teacher at the elementary and middle school levels in Louisiana and Delaware.
Her research endeavors include enhancing public awareness of the benefits of 
a postsecondary sub-baccalaureate education, the development of a comprehensive 
guidance model for postsecondary education, and better preparing students to make 
the transition from school to career.
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